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THE GOALS OF SOCIAL STUDIES 

Introduction 

Michigan’s Social Studies Content Expectations describe what students should know and be able to do 
in order to succeed in college, career, and civic life. In 2013, the State of Michigan began revising the 
content expectations and involved educators from local, ISD, university, and state-level organizations. 
The project was focused on updating the existing 2007 standards around the charge of “clearer, fewer, 
and higher” and the result of this work is presented here. 

Writing teams met on a regular basis throughout the revision process and several opportunities for 
public review and commentary were provided. Sessions took place around the state in 2015, 2018, 
and again in 2019. As a result, a diverse representation of Michigan’s educators and citizens provided 
DGGLWLRQDO�IHHGEDFN��ZKLFK�ZDV�XVHG�WR�VKDSH�WKH�¿QDO�YHUVLRQ�RI�WKLV�GRFXPHQW� 
This document is not intended to be a state curriculum. The revised content in the standards is coupled 
with the Arc of Inquiry and skills delineated in the C3 Framework. In a “local control” state such as 
0LFKLJDQ��HDFK�GLVWULFW�FDQ�XVH�WKH�GRFXPHQW�DV�LW�VHHV�¿W�WR�UHYLVH�FXUULFXOXP�DQG�FUHDWH�D�IRXQGDWLRQ�
from which it can continue to improve instruction. 

Purpose of Social Studies 

The purpose of social studies is to promote the knowledge, skills, intellectual processes, and 
GLVSRVLWLRQV�UHTXLUHG�RI�SHRSOH�WR�EH�DFWLYHO\�HQJDJHG�LQ�IXO¿OOLQJ�WKHLU�UHVSRQVLELOLW\�RI�FLYLF�
participation. As members of a culturally diverse, democratic society in an interdependent world, 
young people need to learn how to make informed and reasoned decisions for the public good. Social 
studies fosters a renewed and reinvigorated commitment to the ideal, “government of the people, 
by the people, and for the people,” as expressed by President Lincoln in his Gettysburg Address. The 
H[SHFWDWLRQV�RXWOLQHG�EHORZ�DUH�GHVLJQHG�WR�IXO¿OO�WKDW�SXUSRVH� 

Literacy in Social Studies 

The digital revolution has fostered a sizable shift not only in how students acquire information, but 
how educators make social studies more relevant and meaningful. Teachers are welcoming into their 
classrooms students who have grown up in a world where multiple modes of communication and 
interaction are an indispensable part of everyday life. Instant communication has made distances 
between locations practically invisible; the pace of change is now at a staggering rate, and there is a 
sizable and expanding role of civic participation. As a result, students need to be equipped with a more 
sophisticated level of literacy than ever before — one that transcends basic technical and functional 
knowledge and skills. 

For many, literacy means different things from a wide variety of perspectives. One constant, however, 
is that the notion of literacy is often associated with the mastery of the technical skills of oral and 
written communication, dialogue, and questioning. Today’s society demands an urgent need to move 
EH\RQG�FRQWHQW�EDVHG�WHDFKLQJ�DQG�WKH�DSSOLFDWLRQ�RI�GLVFLSOLQH�VSHFL¿F�VNLOO�VHWV��H�J���WKLQNLQJ�OLNH�D�
historian, geographer, economist). Critical literacy is the next cerebral step as students move toward 
an approach to see and “read” themselves and the world. 

Embedded in literacy practices, critical literacy provides opportunities for students to utilize an 
LQWHJUDWHG�DSSURDFK��&ULWLFDO�OLWHUDF\�KDV�EHHQ�GH¿QHG�DV�³OHDUQLQJ�WR�UHDG�DQG�ZULWH�DV�SDUW�RI�WKH�
SURFHVV�RI�EHFRPLQJ�FRQVFLRXV�RI�RQH¶V�H[SHULHQFHV�DV�KLVWRULFDOO\�FRQVWUXFWHG�ZLWKLQ�VSHFL¿F�SRZHU�
UHODWLRQV´��$QGHUVRQ�	�,UYLQH���������,Q�VLPSOHU�WHUPV��FULWLFDO�OLWHUDF\�LV�DERXW�KRZ�VWXGHQWV�HYDOXDWH�
society and possess the necessary abilities and the desire to interact with the world. The combined 
approach of the skill sets of disciplinary literacy along with the tools of critical literacy for critical 
thinking empowers students with multiple perspectives and questioning habits. It encourages them to 
think and take informed action on their decisions through dialogue, civic participation, and their daily 
decisions about how to live so that they can help make their world better. 
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The Responsibilities of Civic Participation 

Responsible citizenship requires active participation in our 
communities. Therefore, social studies instruction should 
engage students so they simultaneously learn about civic 
participation while being involved in the civic life of their 
communities, our state, and our nation. Social studies 
prepares students to participate in political life, to serve 
their communities, and to conduct themselves responsibly. 

Being a responsible student in and beyond the classroom 
means: 

• Using knowledge of the past to construct
meaningful understanding of our diverse cultural
heritage and inform their civic judgments. 
(Historical Perspective) 

Responsible Citizenship 
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History 
Civics 

Geography 
Economics 

• Using knowledge of spatial patterns on earth to
understand processes that shape both the natural environments and the diverse societies that
inhabit them. (Geographic Perspective) 

• Understanding American government and politics to make informed decisions about governing
and their community. (Civic Perspective)

• Using knowledge of the production, distribution, and consumption of goods and services
to make personal, career, and societal decisions about the use of resources. (Economic

Perspective) 

• Using methods of social science investigation to answer questions about society. (Inquiry)

• Knowing how, when, and where to construct and express reasoned positions on public issues.
(Public Discourse and Decision Making)

• Acting constructively to further the public good (Civic Participation)

The College, Career, and Civic Life (C3) THE C3 FRAMEWORK ARC OF INQUIRY 
Framework 

Dimension 1:  Developing Questions and 
Planning Inquiries 

Dimension 2:  Applying Disciplinary 
Concepts and Tools 

Dimension 3:  Evaluating Sources and 
Using Evidence 

Dimension 4:  Communicating Conclusions 
and Taking Informed Action 

7KH�&ROOHJH��&DUHHU��DQG�&LYLF�/LIH��&���)UDPHZRUN�
was developed by more than twenty-six state 
agencies and social studies organizations over 
the course of several years. It introduces an Arc 
RI�,QTXLU\�WKDW�D�WHDFKHU�PD\�¿QG�YDOXDEOH�ZKHQ�
planning social studies instruction. Inquiry, as 
an instructional practice, can be a powerful tool 
for local- or site-level curriculum planning and 
GHYHORSPHQW��RU�IRU�WHDFKHUV�LQ�UH¿QLQJ�WKHLU�
practice. 

The Guiding Principles of the C3 Framework 

The following principles about high-quality social 
studies education guided the development of the 
C3 Framework. C3 Provides a lens for reviewing 

Michigan Social Studies Content Social studies prepares the nation’s young people 
for college, careers, and civic life. The third “C” — 

Standards representing civic life — is an essential component 
of preparation for the future of the United States. 
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It is in the K-12 social studies classrooms that the youth comprising our future will learn about civil 
discourse, the history of our families, schools, communities, state, nation and world, and how to be a 
productive member of society. 

,QTXLU\�LV�DW�WKH�KHDUW�RI�VRFLDO�VWXGLHV��,W�LV�WKURXJK�LGHQWL¿FDWLRQ�RI�TXHVWLRQV�DQG�SUREOHPV��VWXG\LQJ�
various disciplinary lenses, learning to use and evaluate sources and evidence, and communicating 
possible conclusions that students can be prepared to face the challenges of the modern world. 

Social studies is composed of deep and enduring understandings, concepts, and skills from the disciplines. 
From studying questions like “Who makes up a community?” to grappling with bigger issues like “Can one 
person change the world?”, the acquisition of both content knowledge and skills is essential. 

Social studies emphasizes skills and practices as preparation for democratic decision making. Strong 
content knowledge, like the standards outlined in the Michigan Social Studies Standards, is only one part 
of preparing students for life beyond the walls of a school. That content knowledge must be coupled with 
strong, foundational skills that prepare students to navigate a complex and ever-changing world. 

Social studies education should have direct and explicit connections to other standards, both local and 
national. The Michigan Social Studies Standards outline content that can be further developed at the local 
level with the addition of local examples. By including portions of the C3 Framework alongside Michigan’s 
revised standards, districts now have a blueprint for the integration of literacy, social studies content, and 
other disciplines such as science, art, and the humanities. 

The Critical Component: Instructional Shifts of the Frameworks 

The C3 Framework represents a substantial shift in the way that social studies was most commonly taught 
in the past. To meet the changing needs of students in the Information Age, and to prepare them for the 
challenges of a dynamic world environment, the following instructional shifts are necessary: 

1. Inquiry should be a primary form of instruction in all social studies classes.

2. 6WXGHQWV��DQG�WHDFKHUV��VKRXOG�FUDIW�LQYHVWLJDWLYH�TXHVWLRQV�WKDW�PDWWHU�

3. Teachers should establish a collaborative context to support student inquiry.

4. Teachers should integrate content and skills meaningfully and in a rigorous manner.

5. 7HDFKHUV�VKRXOG�KHOS�VWXGHQWV�DUWLFXODWH�GLVFLSOLQDU\�OLWHUDF\�SUDFWLFHV�DQG�RXWFRPHV��WKLQNLQJ�
reading, writing, speaking like a historian, like a geographer, like an economist, etc.).

6. Teachers should provide, and help students develop, tangible opportunities to take informed
action.

Inquiry can be a powerful tool for teaching the content outlined in Michigan’s Grade Level Content 
Expectations. As humans, we are naturally prone to questioning as we try to make sense of the world 
around us. While the C3 Framework is not assessed on state-level assessments, such as the M-STEP, it 
provides guidance for teachers and students on how to practice structured inquiry at the classroom level. 
It is set up around an instructional arc outlined below, with more information available by downloading 
the full document from the National Council for the Social Studies. A full copy of the C3 Framework can be 
found online. 

Inquiry Arc 

The inquiry arc highlights the structure of and rationale for the organization of the C3 Framework’s four 
dimensions. The arc focuses on the nature of inquiry in general and the pursuit of knowledge through 
questions in particular. The C3 Framework, alongside the Michigan Social Studies Content Expectations, 
connect with the Michigan ELA Standards. 

Dimensions and Subsections 

The C3 Framework is organized into the four dimensions, which support a robust social studies program 
rooted in inquiry. 

Dimensions 2, 3, and 4 are further broken down into subsections. For example, Dimension 2, Applying 
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Disciplinary Concepts and Tools, includes four subsections, one for each of the major social studies 
disciplines — civics, economics, geography, and history — which include descriptions of the structure and 
tools of the disciplines as well as the habits of mind common in those disciplines. 

Dimension 1:  

Developing Questions 

and Planning Inquiries 

Dimension 2:  

Applying Disciplinary 

Concepts and Tools 

Dimension 3:  

Evaluating Sources and 

Using Evidence 

Dimension 4:  

Communicating 

Conclusions and Taking 

Informed Action 

Developing Compelling 
and Supporting 
Questions and Planning 
Inquiries 

Civics 

Economics 

Geography 

History 

Gathering and Evaluating 
Sources 

Developing Claims and 
Using Evidence 

Communicating and 
Critiquing Conclusions 

Taking Informed Action 

Unique Structure of Dimension 2 

Dimension 2 has an additional layer of three to four categories within each disciplinary subsection. These 
categories provide an organizing mechanism for the foundational content and skills within each discipline. 
)RU�H[DPSOH��ZLWKLQ�WKH�VXEVHFWLRQ�RI�HFRQRPLFV��WKHUH�DUH�IRXU�FDWHJRULHV������(FRQRPLF�'HFLVLRQ�
0DNLQJ������([FKDQJH�DQG�0DUNHWV������7KH�1DWLRQDO�(FRQRP\��DQG�����7KH�*OREDO�(FRQRP\� 

CIVICS ECONOMICS GEOGRAPHY HISTORY 

Civic and Political 
Institutions 

Participation and 
Deliberation: Applying 
Civic Virtues and 
Democratic Principles 

Processes, Rules, and 
Laws 

Economic Decision 
Making 

Exchange and Markets 

The National Economy 

The Global Economy 

Geographic 
Representations: Spatial 
Views of the World 

Human-Environment 
Interaction: Place, 
Regions, and Culture 

Human Population:  
Spatial Patterns and 
Movements 

Global Interconnections: 
Changing Spatial 
Patterns 

Change, Continuity, and 
Context 

Perspectives 

Historical Sources and 
Evidence 

Causation and 
Argumentation 
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MICHIGAN’S SOCIAL STUDIES STANDARDS 

MICHIGAN’S GRADE LEVEL CONTENT EXPECTATIONS 

FOR SOCIAL STUDIES 

7KH�SXUSRVH�RI�VRFLDO�VWXGLHV�LQVWUXFWLRQ�LV�WR�GHYHORS�VRFLDO�XQGHUVWDQGLQJ�DQG�FLYLF�HI¿FDF\��7KH�*UDGH�
/HYHO�&RQWHQW�([SHFWDWLRQV��*/&(��EDODQFH�GLVFLSOLQDU\�FRQWHQW�ZLWK�SURFHVVHV�DQG�VNLOOV�WKDW�FRQWULEXWH�WR�
responsible citizenship and form a foundation for high school social studies coursework. 

The disciplinary knowledge found in this document can be used by students to construct meaning through 
understanding of powerful ideas drawn from the disciplines of history, geography, civics and government, 
and economics. 

Effective social studies instruction and assessment incorporate methods of inquiry, involve public discourse 
and decision making, and provide opportunities for citizen involvement. These methods in the updated 
VWDQGDUGV�¿W�ZHOO�ZLWK�WKH�IRXU�GLPHQVLRQV�RI�WKH�&��)UDPHZRUN� 

The K-12 Social Studies GLCE was revised to meet these goals: 

Increasing rigor and ensuring they were challenging enough to equip students with necessary skills to 
succeed at the next grade level, while still representing the essential core content of a discipline. 

Providing more clarity to teachers and educational stakeholders. Standards need to be widely understood 
and accepted by teachers, parents, school boards, and others who have a stake in the quality of schooling. 

6SHFL¿F�HQRXJK�WR�SURYLGH�VXI¿FLHQW�GHWDLO�IRU�GLVWULFWV�ZKR�DUH�GHYHORSLQJ�FXUULFXOD�DQG�WHDFKHUV�
planning instruction, while providing enough focus to delineate which facts, concepts, and skills should be 
emphasized at each grade level. 

Moving from simple to complex, from concrete to abstract, the Michigan standards needed to clearly 
delineate a progression of both knowledge and skills across grade levels, with each grade level providing a 
brick on the road toward mastery of the high school content. 

5HÀHFWLQJ�D�FRKHUHQW�VWUXFWXUH�RI�WKH�GLVFLSOLQH�DQG�RU�UHYHDOLQJ�VLJQL¿FDQW�UHODWLRQVKLSV�DPRQJ�WKH�
strands, as appropriate. 

Accurate enough for all Michigan students to see themselves. 

UNDERSTANDING SOCIAL STUDIES GLCE CODING 

In use since the 2007 standards, each social studies GLCE code is made up of four parts: the grade, the 
standard category, the standard, and the expectation. In grades K-4, the “standard category” is described 
by discipline; in grades 5 through high school, “standard category” is described by topic. As a result, K-4 
expectations are organized using the standard categories, and do not use the standard codes listed in the 
K-12 organizational chart. 

6  –  E 2 . 3 . 1  
Grade  Standard Category  Standard Expectation 

K-4 expectations are organized by discipline and standard category, standard, and expectation. 

Kindergarten example:  K – G1.0.2 = Kindergarten, 1st Geography Standard Category, 2nd Expectation 

4th Grade example:  4 – C5.0.3 = Grade 4, 5th Civics Standard Category, 3rd Expectation 

�7KH�³�´�LV�XVHG�DV�D�SODFH�KROGHU�DQG�LQGLFDWHV�WKDW�.���H[SHFWDWLRQV�DUH�RUJDQL]HG�XVLQJ�WKH�VWDQGDUG�
categories, and do not use the standard codes listed in the K-12 organizational chart). 

5th and 8th grades focus on an integrated study of United States history. The expectations are organized 
E\�8�6��+LVWRU\�DQG�*HRJUDSK\��86+*��HUD��7KH�FRGH�LQGLFDWHV�WKH�HUD��WKH�VWDQGDUG��DQG�WKH�H[SHFWDWLRQ� 
5th Grade example:  5 – U3.2.1 = Grade 5, 3rd USHG Era, 2nd Standard, 1st Expectation 

6th and 7th grades focus on an integrated study of the world. The expectations are organized by discipline 
DQG�VWDQGDUG�FDWHJRU\��RU�:RUOG�+LVWRU\�DQG�*HRJUDSK\�>:+*@�HUD���VWDQGDUG��DQG�H[SHFWDWLRQ��
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6th Grade example: 6 – G4.4.1 = Grade 6, 4th Geography Standard Category, 4th Standard, 1st 
Expectation 

7th Grade example: 7 – W2.1.5 = Grade 7, 2nd WHG Era, 1st Standard, 5th Expectation 

MICHIGAN’S PROCESS AND SKILLS STANDARDS 

Michigan’s Process and Skills Standards identify the inquiry, communication, evaluation, and decision-
making abilities that can be developed in all disciplines and at many grade levels. Local districts and 
teachers integrate work on inquiry processes and communication skills throughout the curriculum in ways 
that best respond to the needs of the district’s children. 

Michigan’s Process and Skills Standards align well with the C3 Arc of Inquiry, as shown below: 

THE C3 FRAMEWORK ARC OF INQUIRY 
Dimension 1:  Develop 

Questions and Plan 
Investigations 

Dimension 2:  Apply Disciplinary Concepts and 
Tools 

Dimension 3:  Evaluate Sources and Use Evidence 

Dimension 4:  Communicate Conclusions 
and Take Informed Action 

P2:  Inquiry, 
Research, and 
Analysis 

P2.1 Apply methods of 
inquiry to investigate 
social scientific 
problems. 

P3.1 Clearly state an 
issue as a question of 
public policy, gather 
and interpret 
information about the 
issue, analyze various 
perspectives, and 
generate and evaluate 
possible alternative 
solutions. 

P1:  Reading and Communication 
– Read and communicate 
effectively 

P1.1 Use appropriate strategies to read and 
analyze social science tables, graphs, graphics, 
maps, and texts. 

P1.2 Interpret primary and secondary source 
documents for point of view, context, bias, and 
frame of reference. 

P1.4 Express social studies ideas clearly in 
written, spoken, and graphic forms. 

P1.5 Present an argument supported with 
evidence. 

P2:  Inquiry, Research, and 
Analysis 

P2.2 Evaluate data presented in social science 
tables, graphs, graphics, maps, and texts. 

P2.3 Find, organize, and interpret information 
from a variety of sources. 

P2.4 Use resources from multiple perspectives 
to analyze issues. 

P3:  Public Discourse and 
Decision Making 
P4  Citizen Involvement 

P3.2 Discuss public policy issues,  
clarifying issues, considering opposing 
views, applying Democratic Values or 
Constitutional Principles, and refining 
claims. 

P3.3 Construct arguments expressing 
and justifying decisions on public policy 
issues. 

P4.1 Act out of respect for the rule of law 
and hold others accountable to the same 
standard. 

P4.2 Assess options for individuals and 
groups to plan and conduct activities 
intended to advance views on matters of 
public policy. 

P4.3 Plan, conduct, and evaluate the 
effectiveness of activities intended to 
advance views on matters of public 
policy. 

MICHIGAN CONTENT EXPECTATIONS 
Michigan Process and Skills Standards have been changed from the 2007 standards in several ways. First, 
they are fewer and clearer to provide teachers with more focused guidelines. Second, Process and Skill 
Standards have now been included for elementary, middle school, and high school in a developmentally 
DSSURSULDWH�PDQQHU�LQVWHDG�RI�MXVW�IRU�KLJK�VFKRRO��/DVW��WKH\�VSHFL¿FDOO\�LQFOXGH�WKH�GHYHORSPHQW�RI�
compelling and supporting questions. 
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SEQUENCE OF STUDY 
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WORLD HISTORY 
AND GEOGRAPHY 

(Eras 4-8) 
1 Credit Required 

U.S. HISTORY AND 
GEOGRAPHY 
(Eras 6-9) 

1 Credit Required 

CIVICS 
.5 Credit Required 

ECONOMICS 
.5 Credit Required 

AP 
COURSES 

OTHER 
SOCIAL 

STUDIES 
ELECTIVES 

USING THE SOCIAL STUDIES GLCE 

Several considerations are important as teachers use the GLCE to plan instruction. 

,QWHJUDWH�DFTXLVLWLRQ�RI�FRQWHQW��LQ�WKH�*/&(��ZLWK�SURFHVV�DQG�VNLOO�GHYHORSPHQW��'HYHORSPHQW�RI�
basic skills in interpreting text, data, graphs, and maps in elementary and middle schools is important 
for success in high school. Development of basic citizenship and discussion skills, while never tested on 
state exams, is nonetheless critical for success in and out of high school. 

$FWLYH�VRFLDO�VWXGLHV�LQTXLU\�LV�HVVHQWLDO��7KH�$UF�RI�,QTXLU\�IURP�&ROOHJH��&DUHHU��DQG�&LYLF�/LIH��&���
is a description of a process that helps students develop the kind of reasoned and informed decision– 
making skills needed for active participation in American society. Using the Arc of Inquiry begins 
with the development of compelling questions. Exemplars for the use of compelling questions will be 
included in the instructional material being developed to accompany the revised standards. 

The GLCE is a content guide, not a curriculum organizer; it does not specify lessons, units, or a 
curriculum sequence. World Geography can be taught regionally or thematically. History can be taught 
past to present, or present to past. One teacher may develop a community activity at the beginning 
of the year to help develop a sense of purpose, and another might wait until year’s end as part of a 
capstone project. 

On numerous occasions, the expectations will include examples to help clarify teachable content. 
7KHVH�VSHFL¿F�H[DPSOHV�DUH�VXJJHVWLRQV��(GXFDWRUV�PD\�XVH�RWKHU�H[DPSOHV�WR�PHHW�WKH�H[SHFWDWLRQV�
RU�WR�JXLGH�LQVWUXFWLRQ�DQG�WKH�FUHDWLRQ�RI�D�ORFDO�FXUULFXOXP�DQG�UHVRXUFHV��6SHFL¿F�H[DPSOHV�LQFOXGHG�
for each standard are clearly labeled underneath each standard by using the language “examples may 
include but are not limited to.” These examples are not assessable outside of a stimulus text on state 
summative assessments. The focus of a state assessment question will be the language and content 
delineated in the content expectation itself. In the example below, the content standard is about the 
origins of the American education system. Benjamin Franklin, Benjamin Rush, Noah Webster, and 
Horace Mann are just four of the many examples that could be used when teaching the standard. 

8 – U4.3.1 Explain the origins of the American education system. 

Examples may include but are not limited to:  Benjamin Franklin, Benjamin 
Rush, Noah Webster, and Horace Mann. 



Michigan K-12 Social Studies Standards v ����        MICHIGAN DEPARTMENT OF EDUCATION

 

10 

THE SOCIAL STUDIES STANDARDS AND MICHIGAN LAW: 

Michigan Public Act No. 170 of 2016 states: 
“Beginning in the 2016-2017 school year, the board of a school district or board of directors of a public 
school academy shall ensure that the school district’s or public school academy’s social studies curriculum 
for grades 8 to 12 includes age- and grade-appropriate instruction about genocide, including, but not 
limited to, the Holocaust and the Armenian Genocide. The legislature recommends a combined total of 6 
hours of this instruction during grades 8 to 12.” 

Careful attention, review, and revision work was conducted to ensure that the mandate of Public Act 
No. 170 of 2016 was met with the revisions to the Michigan K-12 Standards for Social Studies. The law 
also states that genocide instruction may take place over time, between grade levels, and across classes 
and disciplines. A student may read a compelling novel such as Night by Elie Wiesel and learn about the 
+RORFDXVW�LQ�ERWK�WKH�FRQWH[W�RI�WKHLU�(QJOLVK�/DQJXDJH�$UWV�FODVV�DQG�HLWKHU�WKHLU�KLJK�VFKRRO�:RUOG�
+LVWRU\�DQG�*HRJUDSK\�&RXUVH��+6�:+*���������������RU�WKHLU�KLJK�VFKRRO�8QLWHG�6WDWHV�+LVWRU\�DQG�
*HRJUDSK\�FRXUVH��+6�86���������$�VWXGHQW�PD\�DOVR�VWXG\�WKH�$UPHQLDQ�*HQRFLGH�LQ�ERWK�FRXUVHV��ZLWK�
complementary social studies instruction found in HS-WHG 7.2.1 and 7.2.6. 

2SSRUWXQLWLHV�WR�PHHW�WKH�UHTXLUHPHQW�RI�WKLV�ODZ�H[LVW�ERWK�ZLWKLQ�WKH�FRQ¿QHV�RI�WKH�UHYLVHG�0LFKLJDQ�
K-12 Standards for Social Studies and beyond the boundaries of the social studies classroom. 



Michigan K-12 Social Studies Standards v ����        MICHIGAN DEPARTMENT OF EDUCATION

 

 

 

 

 

 

 

 

 

   

 

 

 

 

 

 

 

 

86 

THE ARC OF INQUIRY:  GRADES 9-12 

Dimension 1:  Central to a rich social studies experience is the capability for developing questions that can frame 
and advance an inquiry. Those questions come in two forms: compelling and supporting questions. 

Individually and collaboratively, students construct compelling questions and: 

• H[SODLQ�KRZ�D�TXHVWLRQ�UHÀHFWV�DQ�HQGXULQJ�LVVXH�LQ�WKH�¿HOG��

• explain points of agreement and disagreement experts have about interpretations and applications of 
disciplinary concepts and ideas associated with a compelling question. 

• explain points of agreement and disagreement experts have about interpretations and applications of 
disciplinary concepts and ideas associated with a supporting question. 

• explain how supporting questions contribute to an inquiry and how, through engaging source work, new 
compelling and supporting questions emerge. 

Dimension 2:  The four disciplines within social studies provide the intellectual context for studying how 
humans have interacted with each other and with the environment over time. Each of these disciplines — civics, 
economics, geography, and history — offers a unique way of thinking and organizing knowledge as well as 
systems for verifying knowledge. Dimension 2 focuses on the disciplinary concepts and tools students need to 
XQGHUVWDQG�DQG�DSSO\�DV�WKH\�VWXG\�WKH�VSHFL¿F�FRQWHQW�GHVFULEHG�LQ�0LFKLJDQ¶V�VWDWH�VWDQGDUGV���

Dimension 3:  Dimension 3 includes the skills students need to analyze information and come to conclusions in 
an inquiry. These skills focus on gathering and evaluating sources, and then developing claims and using evidence 
to support these claims. 

Individually and collaboratively, students: 

• gather relevant information from multiple sources representing a wide range of views while using the 
origin, authority, structure, context, and corroborative value of the sources to guide the selection. 

• evaluate the credibility of a source by examining how experts value the source. 

• identify evidence that draws information directly and substantively from multiple sources to detect 
inconsistencies in evidence in order to revise or strengthen claims. 

• UH¿QH�FODLPV�DQG�FRXQWHUFODLPV��DWWHQGLQJ�WR�SUHFLVLRQ��VLJQL¿FDQFH��DQG�NQRZOHGJH�FRQYH\HG�WKURXJK�WKH�
claim while pointing out the strengths and limitations of both. 

Dimension 4:  Students should construct and communicate claims for a variety of purposes and audiences. 
These audiences may range from the school classroom to the larger public community. 

Individually and collaboratively, students: 

• construct arguments using precise and knowledgeable claims, with evidence from multiple sources, while 
acknowledging counterclaims and evidentiary weaknesses. 

• FRQVWUXFW�H[SODQDWLRQV�XVLQJ�VRXQG�UHDVRQLQJ��FRUUHFW�VHTXHQFH��OLQHDU�RU�QRQ�OLQHDU���H[DPSOHV��DQG�
GHWDLOV�ZLWK�VLJQL¿FDQW�DQG�SHUWLQHQW�LQIRUPDWLRQ�DQG�GDWD��ZKLOH�DFNQRZOHGJLQJ�WKH�VWUHQJWKV�DQG�
ZHDNQHVVHV�RI�WKH�H[SODQDWLRQ�JLYHQ�LWV�SXUSRVH��H�J���FDXVH�DQG�HIIHFW��FKURQRORJLFDO��SURFHGXUDO��
technical). 

• present adaptations of arguments and explanations that feature evocative ideas and perspectives on 
issues and topics to reach a range of audiences and venues outside the classroom using print and 
RUDO�WHFKQRORJLHV��H�J���SRVWHUV��HVVD\V��OHWWHUV��GHEDWHV��VSHHFKHV��UHSRUWV��DQG�PDSV��DQG�GLJLWDO�
WHFKQRORJLHV��H�J���,QWHUQHW��VRFLDO�PHGLD��DQG�GLJLWDO�GRFXPHQWDU\�� 

• critique the use of claims and evidence in arguments for credibility. 

• critique the use of the reasoning, sequencing, and supporting details of explanations. 

• use disciplinary and interdisciplinary lenses to understand the characteristics and causes of local, regional, 
and global problems; instances of such problems in multiple contexts; and challenges and opportunities 
faced by those trying to address these problems over time and place. 

• assess options for individual and collective action to address local, regional, and global problems by 
HQJDJLQJ�LQ�VHOI�UHÀHFWLRQ��VWUDWHJ\�LGHQWL¿FDWLRQ��DQG�FRPSOH[�FDXVDO�UHDVRQLQJ� 

• apply a range of deliberative and democratic strategies and procedures to make decisions and take action 
in their classrooms, schools, and out-of-school civic contexts. 
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SOCIAL STUDIES PROCESS AND SKILLS STANDARDS: HIGH SCHOOL 

P1 READING AND COMMUNICATION – READ AND COMMUNICATE EFFECTIVELY 
P1.1 Use appropriate strategies to read and analyze social science tables, graphs, graphics, maps, and 
texts. 

P1.2 Interpret primary and secondary source documents for point of view, context, bias, and frame of 
reference or perspective. 

P1.3 Explain points of agreement and disagreement experts have about the interpretation of sources 
and the application of disciplinary concepts. 

P1.4 Express social science ideas clearly in written, spoken, and graphic forms. 

P1.5 Construct and present an argument supported with evidence. 

P2 INQUIRY, RESEARCH, AND ANALYSIS 
P2.1 Apply methods of inquiry, including asking and answering compelling and supporting questions, to 
investigate social science problems. 

P2.2 Evaluate data presented in social science tables, graphs, graphics, maps, and texts for credibility, 
considering the origin, authority, structure, and context of the information. 

3����.QRZ�KRZ�WR�¿QG��RUJDQL]H��HYDOXDWH��DQG�LQWHUSUHW�LQIRUPDWLRQ�IURP�D�YDULHW\�RI�FUHGLEOH�
sources. 

P2.4 Use relevant information from multiple credible sources representing a wide range of views 
considering the origin, authority, structure, and context to answer a compelling or supporting question. 

P3 PUBLIC DISCOURSE AND DECISION MAKING 
P3.1 Clearly state an issue as a question of public policy, gather and interpret information about that 
issue, analyze various perspectives, and generate and evaluate possible alternative resolutions. 

P3.2 Discuss public policy issues, by clarifying position, considering opposing views, and applying 
'HPRFUDWLF�9DOXHV�RU�&RQVWLWXWLRQDO�3ULQFLSOHV�WR�GHYHORS�DQG�UH¿QH�FODLPV��

3����&RQVWUXFW�FODLPV�DQG�UH¿QH�FRXQWHU�FODLPV�WKDW�H[SUHVV�DQG�MXVWLI\�GHFLVLRQV�RQ�SXEOLF�SROLF\�
issues. 

P3.4 Critique the use of reasoning, sequence, and supporting details in creating a claim and the 
subsequent evidence used to support a claim for credibility. 

P4 CIVIC PARTICIPATION 
P4.1 Act within the rule of law and hold others to the same standard. 

P4.2 Assess options for individual and collective action to advance views on matters of public policy 
and to address local, regional, or global problems. 

P4.3 Plan, conduct, and evaluate the effectiveness of activities intended to advance views on matters 
of public policy and to address local, regional, or global problems. 
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MICHIGAN’S GRADE LEVEL CONTENT EXPECTATIONS FOR 
SOCIAL STUDIES (9-12) 

High School Social Studies Overview Chart 

World History  
and Geography 

U.S.History and 
Geography 

Civics Economics 

&RXUVH�&UHGLW�)RFXV &RXUVH�&UHGLW�)RFXV &RXUVH�&UHGLW�)RFXV &RXUVH�&UHGLW�)RFXV 

F1 World Historical and Historical and Geographical Civics Knowledge Economics Knowledge 
Geographical Inquiry and 
Literacy Practices 

Global Analysis of World 

Knowledge and Perspective 

Historical and Geographical 
Analysis and Interpretation 

Intellectual Skills 

Participatory Skills 

Intellectual Skills 

Economic Literacy 

History Eras 4-7 from Two 
Perspectives: Global and 
Interregional 

W4  WHG - Era 4 

Expanding and 
,QWHQVL¿HG�+HPLVSKHULF�

Thematic Analysis of U.S. 
History Eras 6-9 

F Foundations 
USHG ERAS 1-5 

U6 USHG - Era 6 

Civics Dispositions 

C1 Philosophical 
Foundations of 
Civic Society and  
Government 

C2 Origins and Foundations 

E1 The Market Economy 

E2 The National Economy 

E3 International Economy 

Interactions, 300-1500 The Development of an of Civic Society and 
CE Industrial, Urban, and Government 

W5 WHG - Era 5 

The Emergence of the 
First Global Age, 

Global United States, 
1870-1930 

U7 USHG - Era 7

C3   Structure and Function 
of Governments in the 
United States 

15th-18th Centuries       The Great Depression C4   Rights and Liberties in 

W6 WHG - Era 6 and World War II, 
1920-1945 

the United States of 
America 

An Age of Global 
Revolutions, 
18th Century-1914 

W7 WHG - Era 7 

U8 USHG - Era 8 

Post-World War II United 
States, 
1945-1989 

C5   The United States of 
America and World 
Affairs 

C6   Citizenship and Civic 
Global Crisis and 
Achievement, U9 USHG - Era 9 Participation in the 

United States of 
1900-Present America in a New America 

Global Issues Global Age, 
1980-Present 

Sample World History and Geography Compelling and Supporting Question 

HSWHG Have 
increased 

migration and 
cross-cultural 
interactions 

made 
humans more 
connected? 

1)  What were the social, political, economic, and cultural motives for imperialism 
in the 19th century? 

2)  Why were European powers able to spread imperialism through Africa, the 
Middle East, and Asia so quickly? 

����+RZ�GLG�QDWLYH�SHRSOH�UHVSRQG�WR�DQG�RU�UHVLVW�LPSHULDOLVP" 

4)  What were long-term social, political, economic, and cultural consequences of 
imperialism? 

Standards Connection: 5.1.1, 5.1.2, 5.2.1, 5.2.2, 5.2.3, 6.2.1, 6.2.4 
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CIVICS 

“We have it in our power to begin the world over again.” Thomas Paine introduced the great American 
experiment with anticipation of what might happen next. When framing their hopes for a new world, the 
founding generation kept one eye on the past and one on the future. Putting aspirations, goals, and law to 
paper, the Declaration of Independence, the Articles of the Confederation, and the Constitution illustrate 
how people may come together united in hope for a better society. 

A proposition for every new generation is: 
1) how to acknowledge contradictions between Democratic Values and the inequalities of their practice; 
2) how to resolve competing, complementary, and vague processes outlined in the founding documents; 
and 
3) how interpretations of the values and principles may differ producing vigorous dialogue, discussion, 
and debate. 

This document provides a framework to encourage students to understand, appreciate, and participate in 
the conversation. 

2019 REVISIONS 
Standard expectations provide the necessary benchmarks for an educated, informed civic society. These 
standards seek to allow teachers to elevate the classroom discussion to one where students grapple with 
the historical and contemporary realities of civic society. Organized into the following six strands, there is 
both greater clarity of purpose and precision of language: 

GENERAL SOCIAL SCIENCE KNOWLEDGE, PROCESSES, AND SKILLS 
P1 Reading and Communication 

P2 Inquiry, Research, and Analysis 

P3 Public Discourse and Decision Making 

P4 Civic Participation 

CIVICS CONTENT STATEMENT OUTLINE 
C1 Philosophical Foundations of Civic Society and Government 

C2 Origins and Foundations of Government of the United States of America 

2.1 Origins of American Constitutional Government 

2.2 Democratic Values and Constitutional Principles 

C3 Structure and Function of Governments in the United States of America 

3.1 Structures, Functions, Powers, and Limits of the Federal Government 

3.2 Structure, Functions, Powers, and Limits of the State, Local, and Tribal Governments 

C4 Rights and Liberties in the United States of America 

4.1 Application of the Bill of Rights 

4.2 The Extension of Civil Rights and Liberties 

4.3 Examining Tensions and Limits on Rights and Liberties 

C5 The United States of America and World Affairs 

5.1 Formation and Implementation of U.S. Foreign Policy 

5.2 U.S. Role in International Institutions and Affairs 

C6 Citizenship and Civic Participation in the United States of America 

6.1 Citizenship in the United States of America 

6.2 Rights and Responsibilities in Civic Society 

6.3 Dispositions for Civic Participation 

6.4 Civic Inquiry, Public Policy, Civic Action, and Public Discourse 
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In the charts below, each strand is followed by examples of compelling questions. A compelling question 
addresses an enduring issue, concern, or debate that provides opportunities for students to explore our 
polity in an in-depth and thorough fashion. Examples of compelling questions illustrate ways in which the 
XQGHUO\LQJ�WHQVLRQ��HVVHQFH��DQG�RU�ELJJHU�FLYLF�TXHVWLRQ�PD\�HPHUJH���

Each strand also includes processes and skills necessary for successful participation in our form of gov-
ernment. Analytical and research skills help students identify, describe, explain, and analyze information 
and arguments, as well as evaluate, take, and defend positions on public policies. The process and skills 
possibilities listed below are examples that may tie together content expectations with skills for lively and 
interactive civics classrooms. Translating the classroom experience into real life, knowledge, dispositions, 
Democratic Values, and participatory skills are intertwined to position students to be positive members of 
American society. 

Outline of the Civic Strands, Compelling Questions, and Process Skills Possibilities 

C1 Philosophical Foundations of Civic Society and Government 
Compelling Questions: 
• +RZ�PLJKW�ERWK�WKH�SXUVXLW�RI�WKH�FRPPRQ�JRRG�DQG�WKH�SURWHFWLRQ�RI�XQDOLHQDEOH�ULJKWV��LQFOXGLQJ�

life, liberty, and the pursuit of happiness) create tension in the structure and pursuit of governance? 
• ,Q�ZKDW�ZD\V�GRHV�WKH�VWUXFWXUH�RI�JRYHUQPHQW�LQÀXHQFH�RXU�SRVVLELOLWLHV�DV�D�VRFLHW\�DQG�UHYHDO�

societal values? 
Process and Skills Possibilities: 
• Collaboratively design your own society to represent the rights you envision each person or group of 

people to have alongside appropriate governmental powers. 

C2 Founding and Development of the Government of the United States of America  
Compelling Questions: 
• ,Q�ZKDW�ZD\V�PLJKW�WKH�IHGHUDO�DQG�VWDWH�JRYHUQPHQWV�UHÀHFW�FKDUDFWHULVWLFV�RI�ERWK�GLUHFW�GHPRFUD-

F\�DQG�D�UHSUHVHQWDWLYH�UHSXEOLF��RU�QHLWKHU�"�:KDW�PLJKW�EH�WKH�EHVW�IRUPV�RI�UHSUHVHQWDWLRQ"�
• In what ways has the Constitution created a just government? In what ways has the Constitution 

created an unjust government? What, if any, remedies were embedded to address problems in the 
Constitution? 

Process and Skills Possibilities: 
• $QDO\]H�IRXQGLQJ�GRFXPHQWV�WR�¿QG�'HPRFUDWLF�9DOXHV��&RQQHFW�WKH�'HPRFUDWLF�9DOXHV�WR�PHFKD-

nisms in the Constitution or subsequent documents. 
• Convene a Constitutional Convention in your class in which you decide what to keep and what to up-

date collaboratively from the Constitution and the Amendments. 

C3 Structure and Function of Governments in the United States of America 
Compelling Questions: 
• In what ways has the Constitution, and its competitive policy-making process, served to represent 

the people’s will and limit government power to ensure that the people’s will is represented? 
• In what ways do the branches of the national government compete and cooperate in order to govern? 
• How has the intent of federalism been impacted by provisions within the Constitution and policies 

over time? 
Process and Skills Possibilities: 
• As a classroom, propose a law and walk it through the complexities of becoming law at the federal 

level. 
• As a classroom, propose a law and walk it through the complexities of becoming law at the state 

level. 
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C4 Rights and Liberties in the United States of America 
Compelling Questions: 
• ,Q�ZKDW�ZD\V�KDV�WKH�GHYHORSPHQW�DQG�LQWHUSUHWDWLRQ�RI�WKH�&RQVWLWXWLRQ�LQÀXHQFHG�SROLFLHV�WKDW�LP-

pact citizens and people living in the United States? 
• +RZ�KDV��RU�PLJKW��WKH�ZLOO�RI�WKH�PDMRULW\�XSKHOG�RU�LQIULQJHG�XSRQ�ULJKWV�RI�WKH�XQHQIUDQFKLVHG��

disenfranchised, or underrepresented? 
• How might the tension between life and liberty balance against the desire for security in an open 

society? 
Process and Skills Possibilities: 
• 5HVHDUFK�DQ�LVVXH�FRQFHUQLQJ�RQH�RI�WKH�)LUVW�$PHQGPHQW�¿YH�SURWHFWLRQV��VSHHFK��DVVHPEO\��UHOL-

gion, press, petition). Put on a mock trial using the evidence from the case to review the evidence 
and decide. The case could be historical, breaking in the news, or one pending in front of a court. 

• Identify a pressing issue under the Fourteenth Amendment’s equal protection of the law. Research 
and write amicus briefs exploring all sides of the issue. Present and question the briefs. 

C5 The United States of America and World Affairs 
Compelling Questions: 
• To what degree, if any, should questions of sovereignty and openness impact the United States and 

its foreign policy? What possibilities and challenges are posed in open and closed societies? 
• What, if any, rights of people extend beyond the borders of the United States? What, if any, rights of 

people from abroad exist inside the borders of the United States? 
• ,Q�ZKDW�ZD\V�KDYH�$PHULFDQ�SROLWLFDO�LGHDV��LGHDOV��DQG�WKH�$PHULFDQ�&RQVWLWXWLRQDO�V\VWHP�LQÀX-

enced other governments? 
Process and Skills Possibilities: 
• Choose an issue of international importance and convene an international conference where different 

countries discuss their perspectives. As a class, create a position paper on how the United States of 
America views the issue and why. 

• Identify, research, evaluate, take, and defend positions regarding why some aspects of the Ameri-
can Constitutional system that have been effective in the United States either have or have not been 
used or have not been successful in other countries. 

C6 Citizenship and Civic Participation in the United States of America 
Compelling Questions: 
• What civic skills are necessary for vibrant Constitutional democracies and how might schools cultivate 

healthy civic virtue? 
• To what degree should citizens be required to be involved in the responsibilities of citizenship? What 

might be some of the most important legal and moral rights and obligations of citizenship? 
Process and Skills Possibilities: 
• Collaboratively, identify and discuss community needs that have potential public policy solutions. De-

velop possible solutions, evaluate their pros and cons, and choose one to defend in a simulated public 
KHDULQJ��'HYHORS�DQG�GHIHQG�D�SURSRVDO�IRU�DSSURSULDWH�SXEOLF�SROLF\�RI¿FLDOV���

• Research and design a campaign to educate and encourage students in your school to vote. Create 
simulated voting opportunities for students throughout your district to experience voting. 
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Governance, Democratic Values, Constitutional Principles, and a Right to Remedy – Possibilities 
and Pitfalls 
In acknowledging the complexities of American governance, various terminologies materialize. To clarify 
the intent of the Michigan Standards, Democracy refers to the overarching idea that the United States is 
D�JRYHUQPHQW�E\�DQG�IRU�WKH�SHRSOH��³:H�WKH�3HRSOH´���7KH�TXHVWLRQ�FRQWLQXHV�²�+RZ�GR�ZH�LPSOHPHQW 
the principles of democracy  while  ensuring the protection of rights and liberties of all persons in the 
United States? Under this umbrella question, multiple forms of governance arise. Examples include but 
are limited to a representative republic, direct democracy, and outliers that challenge both conventions 
of thought. 

Listing the Democratic Values of the United States of America alongside essential Constitutional Principles 
reveals the complexities of the historical documents, coupled with the hopes and hypocrisy of the times 
themselves. Like the formative documents of the United States themselves, this list represents compro-
mise, hope, and a willingness to work together to keep forging ahead in pursuit of clearer standards. 
For the purposes of this document, “Democratic Values” are essential aspirational goals rooted in founding 
essential documents, including the Declaration of Independence and the Constitution of the United States; 
“Constitutional Principles” are ideas and processes derived from Democratic Values as expressed in the 
Declaration of Independence and the Constitution of the United States. The “right to remedy” refers to 
a continuum of options people have for impacting government. The list below provides one way in which 
Democratic Values and Constitutional Principles could be organized and does not represent the full possi-
bilities of what such a list could look like. These items have been organized in the following manner: 

This chart illustrates one way a class-
room can work through complex 
questions of competing and reinforc-
LQJ�LGHDOV��'HPRFUDWLF�9DOXHV��DJDLQVW�
competing and reinforcing mechanisms 
WR�DFKLHYH�WKRVH�LGHDOV��&RQVWLWXWLRQDO�
Principles). Moreover, exploring a con-
tinuum of remedy from writing letters, 
YRWLQJ��SURWHVW��UXQQLQJ�IRU�RI¿FH��
direct action, and all the way through 
to abolishing a government under the 
most extreme circumstances, allows 

arrows suggest correlation and classrooms to explore appropriate ac- interdependence 
tion for issues they wish to remedy. 

7R�EH�ÀHVKHG�RXW�DV�D�VXJJHVWLRQ�
during professional learning, the con-
cept of a taxonomy is an intellectu-
ally rigorous and rewarding exercise. 
Classrooms could collaborate to create 
their own taxonomies to see when, 
how, and if various Constitutional Prin-
ciples align with particular Democratic 
9DOXHV��%HQH¿WV�RI�VXFK�DQ�H[HUFLVH�
include: 
• opportunities to build perspective 

and empathy in students as they 
UHÀHFW�DQG�GHPRQVWUDWH�KRZ��LI�
at all, the interpretation of Dem-
ocratic Values and Constitutional 
Principles may change based on 

Representation of Democratic Values and Constitutional Principles 

Democratic Values 
Defined: 

Essential beliefs expressed in 
founding documents of the United 
States, including the Declaration of 
Independence and the U.S. 
Constitution. 

Constitutional Principles 
 Defined: 

Key concepts, processes, and 
dispositions derived from the 
Democratic Values important for 
American democracy 

Unalienable Rights including:
    • life; 
    • liberty; and the 
    • pursuit of happiness. 
Equality 
Justice 
Consent of the Governed 
Common Good/General Welfare 

Equal Protection 

Due Process 

Rule of Law 

Limited Government (including 
enumerated powers) 

Federalism 

Social Contract 

Checks and Balances 

Separation of Powers 

Representative Government 

Right to Remedy 
Defined: 

People have a wide range of options 
to address and impact government 

We the People have the right to: 

1) Alter government to create a more perfect union; and/or 
2) Abolish a tyrannical government and institute a new 
government laying its foundations on Democratic Values. 

Civilian Control of the 
Military and Police 

Necessary and Proper 
(including implied powers) 

Truth 

Diversity 

Patriotism (acting with 
devotion and integrity to the 
Democratic Values of the 
United States) 

Civic Participation 

someone’s point of view, social situation, or place in time. 
• opportunities to assess the relative effectiveness of Constitutional Principles at upholding certain Dem-

ocratic Values. 
• opportunities for continual teacher assessment to guide students in their learning as they discuss their 

ongoing understanding of the Democratic Values and Constitutional Principles. 
• opportunities to evaluate change over time by utilizing primary documents and the narratives of real 
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people throughout history, demonstrating how the meaning or actualization of Democratic Values may 
change in changing cultures. 

• RSSRUWXQLWLHV�IRU�VWXGHQWV�WR�UHÀHFW�IRU�WKHPVHOYHV�WKHLU�RZQ�EHOLHI�V\VWHPV�DQG�ZKHUH�DQG�KRZ�WKH\�
prioritize Democratic Values and Constitutional Principles. 

USING THE CIVICS HSCE: THINGS TO REMEMBER 

There are a number of important considerations for teachers to keep in mind as they use these Civics 
expectations to plan instruction. It is important to remember that the application of content of this 
document: 

USES CIVICS THINKING 

The expectations require students to think — describe, analyze, synthesize, evaluate, compare, 
contrast, argue respectfully — using political and civics habits of mind. These expectations do not 
intend to stress memory over meaning, or coverage over understanding. While knowledge of names, 
GH¿QLWLRQV��DQG�IDFWV�LV�HVVHQWLDO��KLJK�TXDOLW\�WHDFKLQJ�DQG�OHDUQLQJ�GHPDQG�D�JUHDW�GHDO�PRUH�WKDQ�
just the mastery of discrete collections of facts or terms. 

REQUIRES ACTIVE INQUIRY AND PARTICIPATION 

Civic education requires students have an active civic identity — active as investigators, political 
VFLHQWLVWV��VRFLDO�VFLHQWLVWV��UHVHDUFKHUV��YRWHUV��HOHFWHG�RI¿FLDOV��ZULWHUV��WHVWL¿HUV��RUJDQL]HUV��
campaigners, and so much more in the civic activities of their schools and communities. Shifting 
student identity from passive recipients of knowledge to engaged and purposeful members of society 
requires continued and deliberate practice of deliberative dialogue and discussion. 

Civics entails critical reading, writing, and advocacy. Civics entails knowing how, when, and where to 
use Civics concepts and knowledge to understand and participate in the world. 

This calls upon students to: frame important questions; locate and analyze appropriate evidence and 
data; consider differing points of view, apply concepts and principles to build reasoned and evidence-
based interpretations, arguments, or decisions; and participate in democratic deliberations around 
public policy issues. In short, Civics should help Michigan students make reasoned and informed 
decisions and understand how to fully participate in American society. 

REPRESENTS CONTENT EXPECTATIONS AND NOT PEDAGOGICAL ORGANIZATION  

This document lists content expectations for students. It does not establish suggested organization 
for teaching or learning this content. For example, this document is not presenting expectations in a 
suggested instructional sequence. The expectations do not represent single lessons, a day’s worth of 
instruction, or even a unit. Michigan teachers and curriculum coordinators can combine expectations 
to structure meaningful learning experiences for their students. For example, a teacher could use 
a compelling public policy issue or problem to organize weeks of study, while coherently employing 
many content expectations. 

DIFFERENTIATES BETWEEN REQUIRED AND SUGGESTED CONTENT 

On numerous occasions, the expectations will include examples to help clarify teachable content. 
Examples are listed in “Examples may include but are not limited to” below the content expectation. 
Local districts and the teachers may use these ideas as starting points for their instruction and may 
LQFOXGH�H[DPSOHV�WR�UHÀHFW�WKHLU�RZQ�ORFDO�H[SHULHQFHV�UHOHYDQW�WR�WKH�FXUULFXOXP��7KH�H[DPSOHV�DUH�
not required content, yet may appear in a prompt of an assessment question; however, the focus of 
a state summative assessment question will be the language and content of the expectation itself. 

Process and Skills 

7KH�6RFLDO�6WXGLHV�3URFHVV�DQG�6NLOOV�IRU�+LJK�6FKRRO�DUH�UHSHDWHG�LQ�HDFK�RI�WKH�&RXUVH�&UHGLW�
Standards. 
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CIVICS 

C1  Philosophical Foundations of Civic Society and Government 

C – 1.1.1 Describe, compare, and contrast political philosophers views on 
SXUSRVHV�RI�JRYHUQPHQW�V��LQFOXGLQJ�EXW�QRW�OLPLWHG�WR�$ULVWRWOH��/RFNH��+REEHV��
Montesquieu, and Rousseau. 

C – 1.1.2 Identify, provide examples of, and distinguish among different systems 
of government by analyzing similarities and differences in sovereignty, power, 
legitimacy, and authority. 

Examples may include but are not limited to:  anarchy, dictatorship, democracy, 
monarchy, oligarchy, republic, theocracy, military junta, socialist, and tribal 
governments. 

C – 1.1.3  Compare, contrast, and evaluate models of representation in 
democratic governments including presidential and parliamentary systems. 

Examples may include but are not limited to:  direct democracy, constitutional 
GHPRFUDF\��FRQVWLWXWLRQDO�UHSXEOLF��UHSUHVHQWDWLYH�GHPRFUDF\��LQGLUHFW�GHPRFUDF\� 
republic. 

C – 1.1.4  Compare and contrast federal, confederal, and unitary systems of 
government by analyzing similarities and differences in sovereignty and distribution 
of governmental powers. 

C2 Founding and Development of the Government of the United States of 
America  

C2.1  Origins of the American Constitutional Government 

C – 2.1.1 Analyze the historical and philosophical origins of American 
&RQVWLWXWLRQDO�'HPRFUDF\�DQG�DQDO\]H�WKH�LQÀXHQFH�RI�LGHDV�IRXQG�LQ�WKH�0DJQD�
Carta, Declaration of Independence, Articles of Confederation, and John Locke’s 
Second Treatise. 

Examples may include but are not limited to:  the Iroquois Confederation, 
(QJOLVK�%LOO�RI�5LJKWV��0D\ÀRZHU�&RPSDFW��1RUWKZHVW�2UGLQDQFH��9LUJLQLD�6WDWXWH�IRU�
Religious Freedom, Montesquieu’s Spirit of Laws, Paine’s Common Sense, Aristotle’s 
3ROLWLFV��DQG�VHOHFW�)HGHUDOLVW�3DSHUV����WK����WK��DQG���VW�� 

C – 2.1.2 Identify and analyze various Democratic Values of the United States as 
found in the Declaration of Independence. 

Examples of Democratic Values may include but are not limited to:  justice, 
XQDOLHQDEOH�ULJKWV��OLIH��OLEHUW\��SXUVXLW�RI�KDSSLQHVV���DQG�HTXDOLW\� 

Analysis may include but is not limited to:  how might the ideals in the 
Declaration have been in tension with reality? 
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C – 2.1.3  Explain the impact of the major debates and compromises underlying 
WKH�GUDIWLQJ�DQG�UDWL¿FDWLRQ�RI�WKH�$PHULFDQ�&RQVWLWXWLRQ�LQFOXGLQJ�WKH�9LUJLQLD�DQG�
New Jersey plans, the Great Compromise, debates between Federalists and Anti-
Federalists, debates concerning slavery, and the promise for a Bill of Rights after 
UDWL¿FDWLRQ��

C2.2  Democratic Values and U.S. Constitutional Principles 

C – 2.2.1 Analyze relationships between Democratic Values and Constitutional 
Principles. 

Examples may include but are not limited to:  ways in which the Constitutional 
Principle of due process of laws correlates with the Democratic Value of justice, ways 
in which the Constitutional Principle of equal protection of the law correlates with the 
Democratic Value of equality. 

&�±������� $QDO\]H�KRZ�LQÀXHQWLDO�KLVWRULFDO�VSHHFKHV��ZULWLQJV��FDVHV��DQG�ODZV�
H[SUHVV�'HPRFUDWLF�9DOXHV�DQG�LQÀXHQFHG�FKDQJHV�LQ�$PHULFDQ�FXOWXUH��ODZ��DQG�WKH�
Constitution. 

Examples may include but are not limited to:  equality; drawing upon Martin 
Luther King’s “I Have a Dream” speech and “Letter from Birmingham City Jail”; the 
Universal Declaration of Human Rights; the Declaration of Sentiments; the Equal 
Rights Amendment; and Dred Scott v. Sandford, Plessy v. Ferguson, Loving v. 
Virginia, the Americans With Disabilities Act, and Obergefell v. Hodges. 

C – 2.2.3  Use examples to investigate why people may agree on Democratic 
Values and Constitutional Principles in the abstract, yet disagree over their meaning 
ZKHQ�WKH\�DUH�DSSOLHG�WR�VSHFL¿F�VLWXDWLRQV��

Examples may include but are not limited to: OLEHUW\�DQG�DXWKRULW\�RUGHU��MXVWLFH�
and equality, individual rights and the common good. 

C3 Structure and Function of Governments in the United States of America 

C3.1  Structure, Functions, Powers, and Limits of Federal Government 

C – 3.1.1 Identify and describe the purposes, organization, powers, processes, 
and election of the legislative branch as enumerated in Article I of the Constitution. 

Examples may include but are not limited to:  the House of Representatives 
DQG�6HQDWH��LQFOXGLQJ�HOHFWLRQ�DQG�TXDOL¿FDWLRQV�WR�KROG�RI¿FH���DGYLVH�DQG�FRQVHQW��
impeachment, power of the purse, approval of treaties, and war powers. 

C – 3.1.2 Identify and describe the purposes, organization, powers, processes, 
and election of the executive branch as enumerated in Article II of the Constitution. 

Examples may include but are not limited to: �WKH�3UHVLGHQW��LQFOXGLQJ�HOHFWLRQ�
DQG�TXDOL¿FDWLRQV�WR�KROG�RI¿FH���&RPPDQGHU�LQ�&KLHI��DSSRLQWPHQW�SRZHU��
SUHVLGHQWLDO�SDUGRQ��H[HFXWLYH�GHSDUWPHQWV��GXH�FDUH��IDLWKIXO�H[HFXWLRQ�RI�WKH�ODZV��
clause, independent regulatory agencies, treaty negotiations, veto power, electoral 
FROOHJH��7ZHQW\�¿IWK�$PHQGPHQW� 



 

 

  

 
 

 

 

 
 

 

 

 

 

127 
C – 3.1.3 Identify and describe the purposes, organization, powers, processes, 
and appointment or election of the judicial branch as enumerated in Article III of the 
Constitution and as established in Marbury v. Madison. 

Examples may include but are not limited to:  WKH�6XSUHPH�&RXUW��QRPLQDWLRQ�
and appointment process, lifetime tenure), original and appellate jurisdictions, 
resolution of disputes. 

C – 3.1.4  Examine and evaluate the effectiveness the role of separation of 
powers and checks and balances in regard to the distribution of power and authority 
between the three branches of government. 

Examples may include but are not limited to:  advise and consent, power of the 
purse, veto power, judicial review, war powers, treaty negotiation and approval, the 
necessary and proper clause, and impeachment. 

C – 3.1.5 Analyze the various levels and responsibilities in the federal and state 
judicial systems and explain the relationships among them. 

C – 3.1.6 Evaluate major sources of revenue and major expenditures of the 
federal government. 

Examples may include but are not limited to:  discretionary spending, federal 
income tax, and mandatory spending. 

C – 3.1.7  Identify and explain how Supreme Court decisions and provisions in 
the U.S. Constitution have impacted the power of the federal government. 

Examples may include but are not limited to:  the Bill of Rights, rule of law, 
enumerated powers, implied powers, federalism, and McCulloch v. Maryland. 

C3.2  Structure and Functions of State, Local, and Tribal Governments 

C – 3.2.1 Describe limits the U.S. Constitution places on powers of the states 
and on the federal government’s power over the states. 

Examples of limits on state power include but are not limited to:  prohibitions 
against coining money, impairing interstate commerce, making treaties with foreign 
governments. 

Examples of limits on federal power over states include but are not limited 
to:  federal government cannot abolish a state; Tenth Amendment reserves powers 
to the states; federal government cannot commandeer state employees. 

C – 3.2.2  Explain interactions and tensions among federal, state, and local 
governments using the necessary and proper clause, the Commerce Clause, and the 
Tenth Amendment. 

C – 3.2.3 Describe how state, local, and tribal governments are organized, 
their major responsibilities, and how they affect the lives of people residing in their 
MXULVGLFWLRQ�V�� 
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C – 3.2.4  Analyze sovereignty of tribal governments in interactions with U.S. 
governments, including treaty formation, implementation, and enforcement between 
federal, state, and local governments and tribal governments. 

C – 3.2.5  Evaluate the major sources of revenue and expenditures for state, 
local, and tribal governments. 

C – 3.2.6  Describe and evaluate referendums, initiatives, and recall as 
PHFKDQLVPV�XVHG�WR�LQÀXHQFH�VWDWH�DQG�ORFDO�JRYHUQPHQW��8VH�D�FDVH�VWXG\�WR�
examine the impact of one such listed mechanism. 

&�����$GGLWLRQDO�$FWRUV�DQG�,QÀXHQFHV�LQ�$PHULFDQ�&LYLF�6RFLHW\�

&�±�������� 'HVFULEH�DQG�DQDO\]H�KRZ�JURXSV�DQG�LQGLYLGXDOV�LQÀXHQFH�SXEOLF�
policy. 

Examples may include but are not limited to:  political action committees, 
voluntary organizations, professional organizations, civic organizations, media. 

C – 3.3.2  Describe the evolution of political parties and their contemporary 
LQÀXHQFH�RQ�SXEOLF�SROLF\� 

C – 3.3.3  Explain the concept of public opinion, factors that shape it, and 
contrasting views on the role it should and does play in public policy. 

&�±�������� ([SODLQ�WKH�VLJQL¿FDQFH�RI�FDPSDLJQV�DQG�HOHFWLRQV�LQ�$PHULFDQ�
politics, current criticisms of campaigns, and proposals for their reform. 

C – 3.3.5  Identify and discuss roles of non-governmental organizations in 
American civic society. 

&�±�������� ([SODLQ�IXQFWLRQV�DQG�SRVVLEOH�LQÀXHQFH�RI�YDULRXV�QHZV�DQG�RWKHU�
media sources in political communication. 

Examples may include but are not limited to:  television, print, press, Internet 
�LQFOXGLQJ�VRFLDO�PHGLD���UDGLR� 

C – 3.3.7   Analyze the credibility and validity of various forms of political 
communication. 

Examples of analysis may include but are not limited to:  logic, factual 
accuracy, selective omission, emotional appeal, distorted evidence, appeals to bias or 
SUHMXGLFH��FRQ¿UPDWLRQ�DQG�VRXUFH�ELDV��
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C4 Rights and Liberties in the United States of America 

C4.1 Application of the Bill of Rights 

&�±������� 'HVFULEH�WKH�¿YH�HVVHQWLDO�ULJKWV�SURWHFWHG�E\�WKH�)LUVW�$PHQGPHQW��
Through the use of court cases and examples, explore and analyze the scope and 
limits of First Amendment rights. 

Examples may include but are not limited to: Schenck v. United States, 
Brandenburg v. Ohio, Tinker v. Des Moines Independent Community School District, 
Bethel School District v. Fraser, Hazelwood School District v. Kuhlmeier, Texas v. 
Johnson, New York Times Co. v. United States, Village of Skokie v. National Socialist 
Party, Minersville School District v. Gobitis, West Virginia State Board of Education 
v. Barnette, Engel v. Vitale, Lemon v. Kurtzman, Wisconsin v. Yoder, NAACP v. 
Alabama. 

C – 4.1.2 Using the Fourth, Fifth, Sixth, Seventh, and Eighth Amendments, 
describe the rights of the accused; using court cases and examples, describe the 
limit and scope of these rights. 

Examples may include but are not limited to:  search and seizure, right to an 
attorney, due process, double jeopardy, right to speedy trial, right to impartial jury, 
right to witnesses, no cruel or unusual punishment. Court cases include, but are 
not limited to: Mapp v. Ohio, Katz v. United States, New Jersey v. T.L.O., Riley v. 
California, Gideon v. Wainwright, Miranda v. Arizona, Gregg v. Georgia.  

C4.2  Extensions of Civil Rights and Civil Liberties 

C – 4.2.1  Explain how the Civil War led to the creation of the Thirteenth, 
Fourteenth, and Fifteenth Amendments to the U.S. Constitution. Analyze each 
Amendment’s relative effectiveness. 

&�±�������� �([SODLQ�KRZ�VLJQL¿FDQW�KLVWRULFDO�HYHQWV��LQFOXGLQJ�EXW�QRW�OLPLWHG�WR�
the suffrage movements and the civil rights movements, resulted in changes to the 
interpretation of and Amendments to the U.S. Constitution. 

Examples may include but are not limited to:��VXIIUDJH�PRYHPHQWV��)LIWHHQWK��
Nineteenth, Twenty-Third, Twenty-Fourth, Twenty-Sixth Amendments), and the civil 
ULJKWV�PRYHPHQWV��7ZHQW\�)RXUWK��7ZHQW\�6L[WK�$PHQGPHQWV�� 

C – 4.2.3 Using the Fourteenth Amendment, describe the impact of the doctrine 
of incorporation, due process of law, and equal protection of law on the articulation 
and extension of rights. 

Examples may include court cases and pieces of legislation that include but 
are not limited to:  Civil Rights Act of 1964, Voting Right Act of 1965, Barron v. 
Baltimore, Slaughterhouse cases, Gitlow v. New York, Gideon v. Wainwright, Mapp 
v. Ohio, Meyer v. Nebraska, Griswold v. Connecticut, Roe v. Wade, Cantwell v. 
Connecticut, McDonald v. Chicago, Shelby County v. Holder, Obergefell v. Hodges, 
United States v. Wong Kim Ark. 
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C4.3  Examining Tensions and Limits on Rights and Liberties 

C – 4.3.1 Identify and explain personal rights, political rights, and economic 
ULJKWV�DV�ZHOO�DV�KRZ�WKHVH�ULJKWV�PLJKW�FRQÀLFW� 

Examples of personal rights include but are not limited to:  freedom of 
thought, conscience, expression, association, movement and residence, privacy, 
personal autonomy, due process of law, free exercise of religion, and equal protection 
of the law. 

Examples of political rights include but are not limited to:  freedom of speech, 
SUHVV��DVVHPEO\��DQG�SHWLWLRQ��WKH�ULJKW�WR�YRWH�DQG�UXQ�IRU�SXEOLF�RI¿FH��

Examples of economic rights include but are not limited to:  acquire, use, 
transfer, and dispose of property; choose one’s work, change employment, join labor 
unions and professional associations; establish and operate a business; copyright 
protection; enter into lawful contracts; just compensation for the taking of private 
property for public use. 

C – 4.3.2 Describe considerations, criteria, and examples that have been used to 
deny, limit, or extend protection of individual rights. 

Examples may include but are not limited to:  clear and present danger; time, 
place, and manner restrictions on speech; compelling government interest; security; 
libel or slander; public safety; and equal opportunity. 

Examples may include but are not limited to: Dred Scott, Plessy v. Ferguson, 
Korematsu v. United States. 

C5 The United States of America and World Affairs 

C5.1  Formation and Implementation of U.S. Foreign Policy 

C – 5.1.1 Identify and describe ways in which foreign policy is made including 
Constitutional powers of the executive, legislative, and judicial branches and how 
WKRVH�SRZHUV�KDYH�EHHQ�FODUL¿HG�RU�LQWHUSUHWHG�RYHU�WLPH� 

Examples may include but are not limited to: �6HQDWH�WUHDW\�UDWL¿FDWLRQ�SRZHUV��
Senate advise and consent of political appointments, Congressional declarations of 
war, War Powers Act of 1973, executive orders and related injunctions, power of the 
purse. 

C – 5.1.2 Analyze past and present examples of U.S. foreign policy, its 
implementation, and its impact on American and international institutions and 
individuals. 

Examples of policies may include but are not limited to:  immigration policies, 
nuclear treaties, Paris Accords and climate change, war on terrorism, space 
treaties, privatization and militarism of space, the Spanish-American War, American 
isolationism, the Atlantic Charter, cold war containment, post-cold war policy, modern 
treaties, tariffs, trade wars, cyber-security, gag rules. 
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Examples of implementation may include but are not limited to:  diplomacy, 
sanctions, treaties, military actions, covert actions, Peace Corps, humanitarian aid. 

&�±�������� 'HVFULEH�ZD\V�LQ�ZKLFK�JURXSV�DQG�LQGLYLGXDOV�LQÀXHQFH�IRUHLJQ�SROLF\��

Examples may include but are not limited to:  political action committees, 
voluntary organizations, professional organizations, civic organizations, media, 
individuals’ public opinions, interest groups, the media news cycles, think tanks, 
foreign policy. 

C5.2 U.S. Role in International Institutions and Affairs 

&�±������� $QDO\]H�WKH�LQÀXHQFH�DQG�LPSDFW�RI�8�6��SROLWLFDO��HFRQRPLF��
technological, and cultural developments on countries and people around the world. 

Examples may include but are not limited to:  foreign policy, popular culture, 
fashion, music, Democratic Values, Constitutional Principles, backlash. 

C – 5.2.2 Analyze how international political, economic, technological, and 
cultural developments impact U.S. institutions and individuals. 

Examples may include but are not limited to:  multinational corporations, 
WHUURULVP��UHJLRQDO�RUJDQL]DWLRQV��WUDGH��PLJUDWLRQ��KXPDQ�WUDI¿FNLQJ��
telecommunications. 

C – 5.2.3  Identify and evaluate the roles and responsibilities of the United 
States in international governmental organizations including bilateral and multilateral 
agreements. 

Examples may include but are not limited to:  the United Nations, North Atlantic 
Treaty Organization, Organization of American States, USMCA, Helsinki Accords, 
Antarctic Treaty, Most Favored Nation Agreements, Paris Climate Accords, and 
Nuclear Non-Proliferation Treaty. 

C – �.2.4 Identify and evaluate international non-governmental organizations. 

Examples may include but are not limited to:  International Red Cross, Amnesty 
International, Doctors Without Borders. 

C6 Citizenship and Civic Participation in the United States of America 

C6.1 Citizenship in the United States of America  

C – 6.1.1 Describe and evaluate the requirements and process for becoming a 
citizen of the United States. 

C – 6.1.2 Explain how the United States has limited and expanded citizenship 
over time. 

Examples may include but are not limited to:  legislation, Constitutional 
Amendments. 
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C – 6.1.3 Compare and contrast rights and representation among U.S. people 
and citizens living in states, territories, federal districts, and on tribally governed 
land. 

Examples may include but are not limited to: District of Columbia, Guam, 
Puerto Rico, Northern Mariana Islands, U.S. Virgin Islands, American Samoa, Tribal 
Governments. 

C6.2  Rights and Responsibilities in Civic Society 

C – 6.2.1 Using examples, explain the rights and responsibilities of U.S. citizens 
as well all people living in the United States. 

Examples unique to citizens include but are not limited to*:  voting in national, 
VWDWH��DQG�ORFDO�HOHFWLRQV��VHUYLQJ�DV�D�MXURU��UXQQLQJ�IRU�HOHFWHG�RI¿FH� 

Examples for all persons living in the United States as lawful permanent 
residents include but are not limited to:  serving in the armed forces, voting in 
local jurisdictions, serving on some local juries, registering to vote. 

Examples for all persons living in the United States include but are not 
limited to: 

• participating in public life. 

• participating in political life. 

• being informed about laws that govern society. 

• respecting and obeying just laws. 

• stay informed and attentive about public issues. 

• monitoring political leaders and governmental agencies. 

• assuming community leadership when appropriate. 

• paying taxes. 

• registering to vote and voting knowledgeably on candidates and issues. 

• performing public service. 

• assuming leadership when appropriate. 
*incarceration is an exception in some states. 

C6.3  Dispositions for Civic Participation 

C – 6.3.1  Explain the personal dispositions that contribute to knowledgeable and 
engaged participation in civic communities. 

Examples may include but are not limited to:  concern for the well-being of 
others, civility, respect for the rights of other individuals, respect for law, honesty, 
open-mindedness, negotiation and compromise, persistence, civic-mindedness, 
compassion, patriotism, courage, and tolerance for ambiguity. 
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&�±�������� ([SODLQ�KRZ�LQIRUPHG�PHPEHUV�RI�VRFLHW\�LQÀXHQFH�FLYLF�OLIH��

Examples may include but are not limited to:  obeying just law, disobeying 
unjust law, being informed and attentive to public issues, monitoring political leaders 
and governmental agencies, assuming leadership when appropriate, paying taxes, 
registering to vote and voting knowledgeably on candidates and issues, serving as a 
juror, serving in the armed forces, performing public service. 

C6.4 Civic Inquiry, Public Policy, Civic Action, and Public Discourse 

C – 6.4.1  Explain and evaluate how people, individually or collectively, seek to 
bring the United States closer to its Democratic Values. 

&�±������� ,GHQWLI\��GLVFXVV��DQG�DQDO\]H�PHWKRGV�LQGLYLGXDOV�DQG�RU�JURXSV�KDYH�
chosen to attempt social and legal change. Assess the effects of civil disobedience, 
social movements, demonstrations, protests on society and law. 

Examples may include but are not limited to:  abolitionists, women’s suffrage 
movement, Civil Rights movement, direct action, sit-down strikes, walk-outs. 

C – 6.4.3 Identify and describe a local, state, national, or international public 
policy issue; research and evaluate multiple solutions; analyze the consequences of 
each solution and propose, defend, and take relevant action to address or resolve 
the issue. 

Considerations for research may include but are not limited to:  primary and 
VHFRQGDU\�VRXUFHV��OHJDO�GRFXPHQWV��&RQVWLWXWLRQV��FRXUW�GHFLVLRQV��VWDWH�ODZ���QRQ�
WH[W�EDVHG�LQIRUPDWLRQ��RUDO�VSHHFKHV�SUHVHQWDWLRQV��SROLWLFDO�FDUWRRQV��FDPSDLJQ�
DGYHUWLVHPHQWV���DQG�RWKHU�IRUPV�RI�SROLWLFDO�FRPPXQLFDWLRQ��VSHHFKHV�DQG�EORJV�� 

Considerations for analyzing credible sources may include but are not 
limited to:��ORJLFDO�YDOLGLW\��IDFWXDO�DFFXUDF\�DQG�RU�RPLVVLRQ��HPRWLRQDO�DSSHDO��
unstated assumptions, logical fallacies, inconsistencies, distortions, appeals to bias 
or prejudice, overall strength of argument. 

C – 6.4.4 Equip students with the skills and knowledge to explore multiple 
SDWKZD\V�IRU�NQRZOHGJHDEOH��FLYLF�HQJDJHPHQW�WKURXJK�VLPXODWLRQV�DQG�RU�UHDO�
world opportunities for involvement. 

Examples may include but are not limited to:  trials, school board meetings, 
FRQJUHVVLRQDO�KHDULQJV��UXQQLQJ�IRU�RI¿FH��OHWWHUV�WR�WKH�HGLWRU��SROLWLFDO�FDPSDLJQV���
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Mr. Tom Hinken, Social Studies 
Consultant, Muskegon Area 
Intermediate School District. 

Mr. David A. Johnson, Instructional 
Consultant Social Studies and Special 
Projects 
Wexford-Missaukee ISD and Northern 
Michigan Learning Consortium 

0U��'DYLG�.OHPP��6RFLDO�6WXGLHV�	�
Special Projects Consultant 
Muskegon Area ISD 

Mr. Scott Koenig, Social Studies 
&RQVXOWDQW��2I¿FH�RI�6WDQGDUGV�DQG�
Assessment, Michigan Department of 
Education 

Dr. Michael Libbee, Michigan 
Geographic Alliance Director 
Central Michigan University 

Mr. Stan Masters, Coordinator of 
Instructional Data Services 
Lenawee ISD 

Dr. Tamara Shreiner, Michigan Council 
for History Education, Grand Valley 
State University 

Mr. Roy Sovis, Instruction 
Coordinator, Erwin L. Davis Education 
Center, Genesee ISD 

Ms. Linda Start, Executive Director, 
Retired 
Michigan Center for Civic Education 

Ms. Ellen Zwarensteyn, Executive 
Director 
Michigan Center for Civic Education 

2015 FOCUS GROUP 
MEMBERS 
Mr. Ken Bradstreet, Government 
Affairs Consultant 
Wolverine Power Cooperative 

0V��,VUD�(O�EHVKLU��(GXFDWLRQ�	�3XEOLF�
Programming Curator 
Arab American National Museum 

Mr. Chad Folkersma, Teacher 
6DXOW�$UHD�+LJK�6FKRRO�	�&DUHHU�
Center 

Ms. Tina Frazier, Teacher 
Edison Elementary School 

Ms. Cindy Gilsenan, American History 
Teacher, Lakeview High School 

Mr. Marius Guseth, Teacher 
Old Redford Academy Prep. High 
School 

Ms. Elspeth Inglis, Assistant Director 
for Educational Services 
Kalamazoo Valley Museum 

Mr. David Kallman, Attorney 
Kallman Legal Group 

Ms. Erin Mersino 
Thomas More Law Center 

Mr. Ron Miller, Principal 
St. Clair High School 

Ms. Melissa Montoya, Interim 
Education Director, 
Saginaw Chippewa Indian Tribe 

Mr. James Muffett 
Student Statesmanship Institute and 
Citizens for Traditional Values 

Ms. Donna Odom, Executive Director 
The Southwest Michigan Black 
Heritage Society 

Mr. Andrew Sias, World History 
Teacher, Kingsley Middle School 

Mr. Todd Simmons, Principal 
3HZDPR�:HVWSKDOLD�0LGGOH�+LJK�
School 

Mr. Lincoln Stocks, President 
East Detroit Federation of Teachers 

Dr. Joseph Stoltman, Professor 
Department of Geography, 
Western Michigan University 

Ms. Chasity Sutton 
Eastern Upper Peninsula ISD 

Dr. Karen Thomas-Brown, 
Social Studies Associate Professor 
School of Education, University of 
Michigan - Dearborn 

Mr. Michael Warren, Oakland Circuit 
&RXUW�-XGJH��*HQHUDO�&LYLO�&ULPLQDO�
Division, Oakland County Courthouse, 
Court Room 5B 

Senator Patrick Colbeck 
Michigan Senate District 7 

2018 TASK FORCE MEMBERS 
K-4 Task Force:

Chairs:  Carol Egbo, Stan Masters

Robin Barney-Lees, Retired Social 
Studies Teacher 

$P\�%UDGILHOG��(GXFDWLRQ�3URJUDP�
Manager, Historical Society of 
Michigan 

Angeline Brown, Teacher, Gaylord 
Community Schools 

Jannan Cotto, Michigan Tribal 
Education Directors 

Frank Hamet, School Board Member, 
Flatrock Community Schools 

Kathryn Holmes-Gonzales, 
Instructional Coach, Saginaw Public 
Schools 

Jill Larkins, School Administrator, 
Hamtramck Public Schools 

Zemen Marrugi, Teacher – 
Instructional Coach, Flagship 
Academy and Warrendale Academy 

Brett Meteyer, 7HDFKHU��:LOOLDPVWRQ�
&RPPXQLW\�6FKRROV

Shelika Tate, Western Michigan 
University, Cooley Law School 

Amanda Weinert, Curriculum 
Specialist, Little Traverse Bay Band of 
Odawa Indians 

Susan Welch, Teacher, Fenton Area 
Public Schools 

Annie Whitlock, Professor, University 
of Michigan, Flint 

U.S. History Task Force: 

Chairs:  Rebecca Bush, David A. 
Johnson 

Mike Donovan, Teacher, Godfrey Lee 
Public Schools 

Eric Hemenway, Little Traverse Bay 
Band of Odawa Indians 

Tamika Henry, Principal, Allendale 
Public Schools 

Andrew Irons, Student 
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Allyson Klak, Teacher, Shepherd Public 
Schools 

Cormac Lynn, Superintendent, 
Nouvel Catholic Central Schools, 
Saginaw 

Richard Matrella, Teacher, Bessemer 
Schools 

Sean O’Neill, Professor, Grand Valley 
State University 

Shelia Richardson, Parent 

Spencer Richardson, Student 

Evan Rokicki, Teacher, Troy Public 
Schools 

Carrie Rowan, Retired Teacher 

Adam Spina, Superintendent,  
Williamston Schools 

Erika Sponsler, Teacher, Western School 
District 

Dustin Webb, Teacher, Lake City Area 
Schools 

World History And Geography Task 
Force: 

Chairs:  Dr. Michael Libbee, Dr. Tamara 
Shreiner 

Dr. Jared Aumen, Teacher, Scarlett 
Middle School 

Robert Behnke, Superintendent, Adrian 
Public Schools 

Cindy Bloom, Teacher, Comstock Middle 
School 

Robin Bott, Teacher, Northeast Middle 
School 

Alaina Brown, Teacher, Novi Public 
Schools 

Lisa Childers, Teacher, Fraser Public 
Schools 

David Copedge, NAACP 

Brandon Crimmins, Student 

Dr. Dave Eaton, Professor, Grand Valley 
State University 

Anthony Francis, Oakland University 

Maria Gonzalez, Teacher, Holy Family 
School 

Matthew Grandstaff, Teacher, Ovid-Elsie 
Public Schools 

Emma Haygood, Curriculum Coach, 
Berrien Springs Public Schools 

Heather Hopkins, Teacher, Sault Area 
Middle School 

Jennifer Jacobs, Teacher, Detroit 
Innovation Academy 

Alicia Kubacki, Instructional Consultant, 
BA-ISD Instructional Consultant for SS 

Sean McBrady, Social Studies 

Consultant, Macomb ISD 

Ed McGovern, Teacher, Wayne-Westland 
Community Schools 

Judy Pamp, Assistant Director and 
Educational Director, Zibiwing Center 

Pudmaja Rao, South Asian American 
Voices for Impact 

Dr. Joe Stoltman, Professor, Western 
Michigan University 

Ben Washburn, Principal, Detroit Civil 
Service Commission, Parent 

High School Civics Task Force: 

Chairs:  Tom Hinken, Ellen Zwarensteyn 

Hillary Baker, School Administrator, 
Allegan Public Schools 

Thomas Berriman, School 
Administrator, Alpena Public Schools 

Rachel Clark, State of Michigan 

Jennifer Crotty, Teacher, Fitzgerald 
Public Schools 

$OOLVRQ�(FKOLQ��7HDFKHU���3DUHQW��
Northville Public Schools 

Barbara Gazda, Teacher, Hartland High 
School 

David Harris, Retired Professor, 
University of Michigan 

Adam Horos, Teacher, East Grand 
Rapids Public Schools 

Roland Hwang, School Board Member, 
Northville Public Schools 

'DYLG�$��-RKQVRQ��5HWLUHG�(GXFDWRU���
Pre-service teacher Educator 

Sam Jones-Darling, Student, Eastern 
Michigan University 

Cortney Kosmala Jackson, Teacher, 
Cesar Chavez Academy High School 

Sam Lowry, Student, Black River Public 
Schools 

Sara Luther, Teacher, West Ottawa 
Public Schools 

Lacey O’Donnell Teacher, Calumet 
Public Schools 

Maggie Parrish, Teacher, Comstock Park 
Public Schools 

Eric Walcott, Community Member, 
Michigan State University Extension 
Specialist 

0LFKDHO�:DUUHQ��2DNODQG�-XGJH���3DUHQW 

High School Economics Task Force: 

Chairs:  Derek D’Angelo, David Hales, 
Roy Sovis 

Chanda Aves, Teacher, Ionia Public 
Schools 

Seth Baker, Teacher, Brimley Area 
Schools 

John Damoose, Student 

Margo Damoose, Parent 

David Dieterle, Walsh College 

Kathryn Gustafson, Teacher, Farmington 
Public Schools 

Rania Hammoud, Administrator, 
Plymouth Canton Community Schools 

Rita Lockridge, Retired Social Studies 
Teacher, Detroit Public Schools 

Miranda Maclean, Teacher, Cheboygan 
Public Schools 

Shayma Mustafa, Professor, Wayne 
State University 

Chris Norton, Teacher, Chandler Park 
Academy 

Tracy Ripley, Teacher, New Buffalo Area 
Schools 

Grace Tesfae, Teacher, Cesar Chavez 
Academy 

Marsha Turner, ELA Consultant, Ionia 
Public Schools 

Bias Review Task Force: 

Chairs:  Melissa Kieswetter, Marsha 
Lewis 

Asim Alavi 

Joshua Archer, High School Student 

Francisca Garcia 

Rania Hammoud, Curriculum 
Coordinator 

Melissa Isaac, Teacher 

Angela Justice, Teacher 

Calvin Kennebrew, Jr. 

Guillermo Martinez 

Pamela McGhee, Teacher 

Mursalata Muhammad, College 
Professor 

Charles Penn, Teacher 

Destine Price, College Student 

Padmaja Rao 

Karen Twomey 

Pavan Vangipuran 

Mavis Weddington 

LaDonna White, Teacher 



 

 

 

 

 

  

 
 

 
 

 

Michigan 
State Board 
of Education 

Dr. Casandra E. Ulbrich 
President 

Rochester Hills 

Dr. Pamela Pugh 
Vice President 

Saginaw 

Michelle Fecteau 
Secretary 
Detroit 

Tiffany Tilley 
NASBE Delegate 
6RXWK¿HOG 

Tom McMillin 
Treasurer 

Oakland Township 

Dr. Judith Pritchett 
Washington Township 

Lupe Ramos-Montigny 
Grand Rapids 

Nikki Snyder 
Dexter 

Gov. Gretchen Whitmer 
([�2I¿FLR 

Dr. Michael F. Rice, Ph.D. 
State Superintendent of Public Instruction 

MDE Staff 
Venessa A. Keesler, Ph.D. 

Deputy Superintendent, Educator, 
Student, and School Supports 

Paula Daniels, Ed.D. 
Director 

2I¿FH�RI�(GXFDWLRQDO�6XSSRUWV 

Michigan Department of Education 
2I¿FH�RI�(GXFDWLRQDO�6XSSRUWV 

S���������������� 
ZHEVLWH��ZZZ�PLFKLJDQ�JRY�PGH 


