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THE GOALS OF SOCIAL STUDIES 

Introduction 

Michigan’s Social Studies Content Expectations describe what students should know and be able to do 
in order to succeed in college, career, and civic life. In 2013, the State of Michigan began revising the 
content expectations and involved educators from local, ISD, university, and state-level organizations. 
The project was focused on updating the existing 2007 standards around the charge of “clearer, fewer, 
and higher” and the result of this work is presented here. 

Writing teams met on a regular basis throughout the revision process and several opportunities for 
public review and commentary were provided. Sessions took place around the state in 2015, 2018, 
and again in 2019. As a result, a diverse representation of Michigan’s educators and citizens provided 
DGGLWLRQDO�IHHGEDFN��ZKLFK�ZDV�XVHG�WR�VKDSH�WKH�¿QDO�YHUVLRQ�RI�WKLV�GRFXPHQW� 
This document is not intended to be a state curriculum. The revised content in the standards is coupled 
with the Arc of Inquiry and skills delineated in the C3 Framework. In a “local control” state such as 
0LFKLJDQ��HDFK�GLVWULFW�FDQ�XVH�WKH�GRFXPHQW�DV�LW�VHHV�¿W�WR�UHYLVH�FXUULFXOXP�DQG�FUHDWH�D�IRXQGDWLRQ�
from which it can continue to improve instruction. 

Purpose of Social Studies 

The purpose of social studies is to promote the knowledge, skills, intellectual processes, and 
GLVSRVLWLRQV�UHTXLUHG�RI�SHRSOH�WR�EH�DFWLYHO\�HQJDJHG�LQ�IXO¿OOLQJ�WKHLU�UHVSRQVLELOLW\�RI�FLYLF�
participation. As members of a culturally diverse, democratic society in an interdependent world, 
young people need to learn how to make informed and reasoned decisions for the public good. Social 
studies fosters a renewed and reinvigorated commitment to the ideal, “government of the people, 
by the people, and for the people,” as expressed by President Lincoln in his Gettysburg Address. The 
H[SHFWDWLRQV�RXWOLQHG�EHORZ�DUH�GHVLJQHG�WR�IXO¿OO�WKDW�SXUSRVH� 

Literacy in Social Studies 

The digital revolution has fostered a sizable shift not only in how students acquire information, but 
how educators make social studies more relevant and meaningful. Teachers are welcoming into their 
classrooms students who have grown up in a world where multiple modes of communication and 
interaction are an indispensable part of everyday life. Instant communication has made distances 
between locations practically invisible; the pace of change is now at a staggering rate, and there is a 
sizable and expanding role of civic participation. As a result, students need to be equipped with a more 
sophisticated level of literacy than ever before — one that transcends basic technical and functional 
knowledge and skills. 

For many, literacy means different things from a wide variety of perspectives. One constant, however, 
is that the notion of literacy is often associated with the mastery of the technical skills of oral and 
written communication, dialogue, and questioning. Today’s society demands an urgent need to move 
EH\RQG�FRQWHQW�EDVHG�WHDFKLQJ�DQG�WKH�DSSOLFDWLRQ�RI�GLVFLSOLQH�VSHFL¿F�VNLOO�VHWV��H�J���WKLQNLQJ�OLNH�D�
historian, geographer, economist). Critical literacy is the next cerebral step as students move toward 
an approach to see and “read” themselves and the world. 

Embedded in literacy practices, critical literacy provides opportunities for students to utilize an 
LQWHJUDWHG�DSSURDFK��&ULWLFDO�OLWHUDF\�KDV�EHHQ�GH¿QHG�DV�³OHDUQLQJ�WR�UHDG�DQG�ZULWH�DV�SDUW�RI�WKH�
SURFHVV�RI�EHFRPLQJ�FRQVFLRXV�RI�RQH¶V�H[SHULHQFHV�DV�KLVWRULFDOO\�FRQVWUXFWHG�ZLWKLQ�VSHFL¿F�SRZHU�
UHODWLRQV´��$QGHUVRQ�	�,UYLQH���������,Q�VLPSOHU�WHUPV��FULWLFDO�OLWHUDF\�LV�DERXW�KRZ�VWXGHQWV�HYDOXDWH�
society and possess the necessary abilities and the desire to interact with the world. The combined 
approach of the skill sets of disciplinary literacy along with the tools of critical literacy for critical 
thinking empowers students with multiple perspectives and questioning habits. It encourages them to 
think and take informed action on their decisions through dialogue, civic participation, and their daily 
decisions about how to live so that they can help make their world better. 
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The Responsibilities of Civic Participation 

Responsible citizenship requires active participation in our 
communities. Therefore, social studies instruction should 
engage students so they simultaneously learn about civic 
participation while being involved in the civic life of their 
communities, our state, and our nation. Social studies 
prepares students to participate in political life, to serve 
their communities, and to conduct themselves responsibly. 

Being a responsible student in and beyond the classroom 
means: 

• Using knowledge of the past to construct
meaningful understanding of our diverse cultural
heritage and inform their civic judgments. 
(Historical Perspective) 

Responsible Citizenship 
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History 
Civics 

Geography 
Economics 

• Using knowledge of spatial patterns on earth to
understand processes that shape both the natural environments and the diverse societies that
inhabit them. (Geographic Perspective) 

• Understanding American government and politics to make informed decisions about governing
and their community. (Civic Perspective)

• Using knowledge of the production, distribution, and consumption of goods and services
to make personal, career, and societal decisions about the use of resources. (Economic

Perspective) 

• Using methods of social science investigation to answer questions about society. (Inquiry)

• Knowing how, when, and where to construct and express reasoned positions on public issues.
(Public Discourse and Decision Making)

• Acting constructively to further the public good (Civic Participation)

The College, Career, and Civic Life (C3) THE C3 FRAMEWORK ARC OF INQUIRY 
Framework 

Dimension 1:  Developing Questions and 
Planning Inquiries 

Dimension 2:  Applying Disciplinary 
Concepts and Tools 

Dimension 3:  Evaluating Sources and 
Using Evidence 

Dimension 4:  Communicating Conclusions 
and Taking Informed Action 

7KH�&ROOHJH��&DUHHU��DQG�&LYLF�/LIH��&���)UDPHZRUN�
was developed by more than twenty-six state 
agencies and social studies organizations over 
the course of several years. It introduces an Arc 
RI�,QTXLU\�WKDW�D�WHDFKHU�PD\�¿QG�YDOXDEOH�ZKHQ�
planning social studies instruction. Inquiry, as 
an instructional practice, can be a powerful tool 
for local- or site-level curriculum planning and 
GHYHORSPHQW��RU�IRU�WHDFKHUV�LQ�UH¿QLQJ�WKHLU�
practice. 

The Guiding Principles of the C3 Framework 

The following principles about high-quality social 
studies education guided the development of the 
C3 Framework. C3 Provides a lens for reviewing 

Michigan Social Studies Content Social studies prepares the nation’s young people 
for college, careers, and civic life. The third “C” — 

Standards representing civic life — is an essential component 
of preparation for the future of the United States. 
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It is in the K-12 social studies classrooms that the youth comprising our future will learn about civil 
discourse, the history of our families, schools, communities, state, nation and world, and how to be a 
productive member of society. 

,QTXLU\�LV�DW�WKH�KHDUW�RI�VRFLDO�VWXGLHV��,W�LV�WKURXJK�LGHQWL¿FDWLRQ�RI�TXHVWLRQV�DQG�SUREOHPV��VWXG\LQJ�
various disciplinary lenses, learning to use and evaluate sources and evidence, and communicating 
possible conclusions that students can be prepared to face the challenges of the modern world. 

Social studies is composed of deep and enduring understandings, concepts, and skills from the disciplines. 
From studying questions like “Who makes up a community?” to grappling with bigger issues like “Can one 
person change the world?”, the acquisition of both content knowledge and skills is essential. 

Social studies emphasizes skills and practices as preparation for democratic decision making. Strong 
content knowledge, like the standards outlined in the Michigan Social Studies Standards, is only one part 
of preparing students for life beyond the walls of a school. That content knowledge must be coupled with 
strong, foundational skills that prepare students to navigate a complex and ever-changing world. 

Social studies education should have direct and explicit connections to other standards, both local and 
national. The Michigan Social Studies Standards outline content that can be further developed at the local 
level with the addition of local examples. By including portions of the C3 Framework alongside Michigan’s 
revised standards, districts now have a blueprint for the integration of literacy, social studies content, and 
other disciplines such as science, art, and the humanities. 

The Critical Component: Instructional Shifts of the Frameworks 

The C3 Framework represents a substantial shift in the way that social studies was most commonly taught 
in the past. To meet the changing needs of students in the Information Age, and to prepare them for the 
challenges of a dynamic world environment, the following instructional shifts are necessary: 

1. Inquiry should be a primary form of instruction in all social studies classes.

2. 6WXGHQWV��DQG�WHDFKHUV��VKRXOG�FUDIW�LQYHVWLJDWLYH�TXHVWLRQV�WKDW�PDWWHU�

3. Teachers should establish a collaborative context to support student inquiry.

4. Teachers should integrate content and skills meaningfully and in a rigorous manner.

5. 7HDFKHUV�VKRXOG�KHOS�VWXGHQWV�DUWLFXODWH�GLVFLSOLQDU\�OLWHUDF\�SUDFWLFHV�DQG�RXWFRPHV��WKLQNLQJ�
reading, writing, speaking like a historian, like a geographer, like an economist, etc.).

6. Teachers should provide, and help students develop, tangible opportunities to take informed
action.

Inquiry can be a powerful tool for teaching the content outlined in Michigan’s Grade Level Content 
Expectations. As humans, we are naturally prone to questioning as we try to make sense of the world 
around us. While the C3 Framework is not assessed on state-level assessments, such as the M-STEP, it 
provides guidance for teachers and students on how to practice structured inquiry at the classroom level. 
It is set up around an instructional arc outlined below, with more information available by downloading 
the full document from the National Council for the Social Studies. A full copy of the C3 Framework can be 
found online. 

Inquiry Arc 

The inquiry arc highlights the structure of and rationale for the organization of the C3 Framework’s four 
dimensions. The arc focuses on the nature of inquiry in general and the pursuit of knowledge through 
questions in particular. The C3 Framework, alongside the Michigan Social Studies Content Expectations, 
connect with the Michigan ELA Standards. 

Dimensions and Subsections 

The C3 Framework is organized into the four dimensions, which support a robust social studies program 
rooted in inquiry. 

Dimensions 2, 3, and 4 are further broken down into subsections. For example, Dimension 2, Applying 
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Disciplinary Concepts and Tools, includes four subsections, one for each of the major social studies 
disciplines — civics, economics, geography, and history — which include descriptions of the structure and 
tools of the disciplines as well as the habits of mind common in those disciplines. 

Dimension 1:  

Developing Questions 

and Planning Inquiries 

Dimension 2:  

Applying Disciplinary 

Concepts and Tools 

Dimension 3:  

Evaluating Sources and 

Using Evidence 

Dimension 4:  

Communicating 

Conclusions and Taking 

Informed Action 

Developing Compelling 
and Supporting 
Questions and Planning 
Inquiries 

Civics 

Economics 

Geography 

History 

Gathering and Evaluating 
Sources 

Developing Claims and 
Using Evidence 

Communicating and 
Critiquing Conclusions 

Taking Informed Action 

Unique Structure of Dimension 2 

Dimension 2 has an additional layer of three to four categories within each disciplinary subsection. These 
categories provide an organizing mechanism for the foundational content and skills within each discipline. 
)RU�H[DPSOH��ZLWKLQ�WKH�VXEVHFWLRQ�RI�HFRQRPLFV��WKHUH�DUH�IRXU�FDWHJRULHV������(FRQRPLF�'HFLVLRQ�
0DNLQJ������([FKDQJH�DQG�0DUNHWV������7KH�1DWLRQDO�(FRQRP\��DQG�����7KH�*OREDO�(FRQRP\� 

CIVICS ECONOMICS GEOGRAPHY HISTORY 

Civic and Political 
Institutions 

Participation and 
Deliberation: Applying 
Civic Virtues and 
Democratic Principles 

Processes, Rules, and 
Laws 

Economic Decision 
Making 

Exchange and Markets 

The National Economy 

The Global Economy 

Geographic 
Representations: Spatial 
Views of the World 

Human-Environment 
Interaction: Place, 
Regions, and Culture 

Human Population:  
Spatial Patterns and 
Movements 

Global Interconnections: 
Changing Spatial 
Patterns 

Change, Continuity, and 
Context 

Perspectives 

Historical Sources and 
Evidence 

Causation and 
Argumentation 
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MICHIGAN’S SOCIAL STUDIES STANDARDS 

MICHIGAN’S GRADE LEVEL CONTENT EXPECTATIONS 

FOR SOCIAL STUDIES 

7KH�SXUSRVH�RI�VRFLDO�VWXGLHV�LQVWUXFWLRQ�LV�WR�GHYHORS�VRFLDO�XQGHUVWDQGLQJ�DQG�FLYLF�HI¿FDF\��7KH�*UDGH�
/HYHO�&RQWHQW�([SHFWDWLRQV��*/&(��EDODQFH�GLVFLSOLQDU\�FRQWHQW�ZLWK�SURFHVVHV�DQG�VNLOOV�WKDW�FRQWULEXWH�WR�
responsible citizenship and form a foundation for high school social studies coursework. 

The disciplinary knowledge found in this document can be used by students to construct meaning through 
understanding of powerful ideas drawn from the disciplines of history, geography, civics and government, 
and economics. 

Effective social studies instruction and assessment incorporate methods of inquiry, involve public discourse 
and decision making, and provide opportunities for citizen involvement. These methods in the updated 
VWDQGDUGV�¿W�ZHOO�ZLWK�WKH�IRXU�GLPHQVLRQV�RI�WKH�&��)UDPHZRUN� 

The K-12 Social Studies GLCE was revised to meet these goals: 

Increasing rigor and ensuring they were challenging enough to equip students with necessary skills to 
succeed at the next grade level, while still representing the essential core content of a discipline. 

Providing more clarity to teachers and educational stakeholders. Standards need to be widely understood 
and accepted by teachers, parents, school boards, and others who have a stake in the quality of schooling. 

6SHFL¿F�HQRXJK�WR�SURYLGH�VXI¿FLHQW�GHWDLO�IRU�GLVWULFWV�ZKR�DUH�GHYHORSLQJ�FXUULFXOD�DQG�WHDFKHUV�
planning instruction, while providing enough focus to delineate which facts, concepts, and skills should be 
emphasized at each grade level. 

Moving from simple to complex, from concrete to abstract, the Michigan standards needed to clearly 
delineate a progression of both knowledge and skills across grade levels, with each grade level providing a 
brick on the road toward mastery of the high school content. 

5HÀHFWLQJ�D�FRKHUHQW�VWUXFWXUH�RI�WKH�GLVFLSOLQH�DQG�RU�UHYHDOLQJ�VLJQL¿FDQW�UHODWLRQVKLSV�DPRQJ�WKH�
strands, as appropriate. 

Accurate enough for all Michigan students to see themselves. 

UNDERSTANDING SOCIAL STUDIES GLCE CODING 

In use since the 2007 standards, each social studies GLCE code is made up of four parts: the grade, the 
standard category, the standard, and the expectation. In grades K-4, the “standard category” is described 
by discipline; in grades 5 through high school, “standard category” is described by topic. As a result, K-4 
expectations are organized using the standard categories, and do not use the standard codes listed in the 
K-12 organizational chart. 

6  –  E 2 . 3 . 1  
Grade  Standard Category  Standard Expectation 

K-4 expectations are organized by discipline and standard category, standard, and expectation. 

Kindergarten example:  K – G1.0.2 = Kindergarten, 1st Geography Standard Category, 2nd Expectation 

4th Grade example:  4 – C5.0.3 = Grade 4, 5th Civics Standard Category, 3rd Expectation 

�7KH�³�´�LV�XVHG�DV�D�SODFH�KROGHU�DQG�LQGLFDWHV�WKDW�.���H[SHFWDWLRQV�DUH�RUJDQL]HG�XVLQJ�WKH�VWDQGDUG�
categories, and do not use the standard codes listed in the K-12 organizational chart). 

5th and 8th grades focus on an integrated study of United States history. The expectations are organized 
E\�8�6��+LVWRU\�DQG�*HRJUDSK\��86+*��HUD��7KH�FRGH�LQGLFDWHV�WKH�HUD��WKH�VWDQGDUG��DQG�WKH�H[SHFWDWLRQ� 
5th Grade example:  5 – U3.2.1 = Grade 5, 3rd USHG Era, 2nd Standard, 1st Expectation 

6th and 7th grades focus on an integrated study of the world. The expectations are organized by discipline 
DQG�VWDQGDUG�FDWHJRU\��RU�:RUOG�+LVWRU\�DQG�*HRJUDSK\�>:+*@�HUD���VWDQGDUG��DQG�H[SHFWDWLRQ��
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6th Grade example: 6 – G4.4.1 = Grade 6, 4th Geography Standard Category, 4th Standard, 1st 
Expectation 

7th Grade example: 7 – W2.1.5 = Grade 7, 2nd WHG Era, 1st Standard, 5th Expectation 

MICHIGAN’S PROCESS AND SKILLS STANDARDS 

Michigan’s Process and Skills Standards identify the inquiry, communication, evaluation, and decision-
making abilities that can be developed in all disciplines and at many grade levels. Local districts and 
teachers integrate work on inquiry processes and communication skills throughout the curriculum in ways 
that best respond to the needs of the district’s children. 

Michigan’s Process and Skills Standards align well with the C3 Arc of Inquiry, as shown below: 

THE C3 FRAMEWORK ARC OF INQUIRY 
Dimension 1:  Develop 

Questions and Plan 
Investigations 

Dimension 2:  Apply Disciplinary Concepts and 
Tools 

Dimension 3:  Evaluate Sources and Use Evidence 

Dimension 4:  Communicate Conclusions 
and Take Informed Action 

P2:  Inquiry, 
Research, and 
Analysis 

P2.1 Apply methods of 
inquiry to investigate 
social scientific 
problems. 

P3.1 Clearly state an 
issue as a question of 
public policy, gather 
and interpret 
information about the 
issue, analyze various 
perspectives, and 
generate and evaluate 
possible alternative 
solutions. 

P1:  Reading and Communication 
– Read and communicate 
effectively 

P1.1 Use appropriate strategies to read and 
analyze social science tables, graphs, graphics, 
maps, and texts. 

P1.2 Interpret primary and secondary source 
documents for point of view, context, bias, and 
frame of reference. 

P1.4 Express social studies ideas clearly in 
written, spoken, and graphic forms. 

P1.5 Present an argument supported with 
evidence. 

P2:  Inquiry, Research, and 
Analysis 

P2.2 Evaluate data presented in social science 
tables, graphs, graphics, maps, and texts. 

P2.3 Find, organize, and interpret information 
from a variety of sources. 

P2.4 Use resources from multiple perspectives 
to analyze issues. 

P3:  Public Discourse and 
Decision Making 
P4  Citizen Involvement 

P3.2 Discuss public policy issues,  
clarifying issues, considering opposing 
views, applying Democratic Values or 
Constitutional Principles, and refining 
claims. 

P3.3 Construct arguments expressing 
and justifying decisions on public policy 
issues. 

P4.1 Act out of respect for the rule of law 
and hold others accountable to the same 
standard. 

P4.2 Assess options for individuals and 
groups to plan and conduct activities 
intended to advance views on matters of 
public policy. 

P4.3 Plan, conduct, and evaluate the 
effectiveness of activities intended to 
advance views on matters of public 
policy. 

MICHIGAN CONTENT EXPECTATIONS 
Michigan Process and Skills Standards have been changed from the 2007 standards in several ways. First, 
they are fewer and clearer to provide teachers with more focused guidelines. Second, Process and Skill 
Standards have now been included for elementary, middle school, and high school in a developmentally 
DSSURSULDWH�PDQQHU�LQVWHDG�RI�MXVW�IRU�KLJK�VFKRRO��/DVW��WKH\�VSHFL¿FDOO\�LQFOXGH�WKH�GHYHORSPHQW�RI�
compelling and supporting questions. 
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SEQUENCE OF STUDY 
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WORLD HISTORY 
AND GEOGRAPHY 

(Eras 4-8) 
1 Credit Required 

U.S. HISTORY AND 
GEOGRAPHY 
(Eras 6-9) 

1 Credit Required 

CIVICS 
.5 Credit Required 

ECONOMICS 
.5 Credit Required 

AP 
COURSES 

OTHER 
SOCIAL 

STUDIES 
ELECTIVES 

USING THE SOCIAL STUDIES GLCE 

Several considerations are important as teachers use the GLCE to plan instruction. 

,QWHJUDWH�DFTXLVLWLRQ�RI�FRQWHQW��LQ�WKH�*/&(��ZLWK�SURFHVV�DQG�VNLOO�GHYHORSPHQW��'HYHORSPHQW�RI�
basic skills in interpreting text, data, graphs, and maps in elementary and middle schools is important 
for success in high school. Development of basic citizenship and discussion skills, while never tested on 
state exams, is nonetheless critical for success in and out of high school. 

$FWLYH�VRFLDO�VWXGLHV�LQTXLU\�LV�HVVHQWLDO��7KH�$UF�RI�,QTXLU\�IURP�&ROOHJH��&DUHHU��DQG�&LYLF�/LIH��&���
is a description of a process that helps students develop the kind of reasoned and informed decision– 
making skills needed for active participation in American society. Using the Arc of Inquiry begins 
with the development of compelling questions. Exemplars for the use of compelling questions will be 
included in the instructional material being developed to accompany the revised standards. 

The GLCE is a content guide, not a curriculum organizer; it does not specify lessons, units, or a 
curriculum sequence. World Geography can be taught regionally or thematically. History can be taught 
past to present, or present to past. One teacher may develop a community activity at the beginning 
of the year to help develop a sense of purpose, and another might wait until year’s end as part of a 
capstone project. 

On numerous occasions, the expectations will include examples to help clarify teachable content. 
7KHVH�VSHFL¿F�H[DPSOHV�DUH�VXJJHVWLRQV��(GXFDWRUV�PD\�XVH�RWKHU�H[DPSOHV�WR�PHHW�WKH�H[SHFWDWLRQV�
RU�WR�JXLGH�LQVWUXFWLRQ�DQG�WKH�FUHDWLRQ�RI�D�ORFDO�FXUULFXOXP�DQG�UHVRXUFHV��6SHFL¿F�H[DPSOHV�LQFOXGHG�
for each standard are clearly labeled underneath each standard by using the language “examples may 
include but are not limited to.” These examples are not assessable outside of a stimulus text on state 
summative assessments. The focus of a state assessment question will be the language and content 
delineated in the content expectation itself. In the example below, the content standard is about the 
origins of the American education system. Benjamin Franklin, Benjamin Rush, Noah Webster, and 
Horace Mann are just four of the many examples that could be used when teaching the standard. 

8 – U4.3.1 Explain the origins of the American education system. 

Examples may include but are not limited to:  Benjamin Franklin, Benjamin 
Rush, Noah Webster, and Horace Mann. 
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THE SOCIAL STUDIES STANDARDS AND MICHIGAN LAW: 

Michigan Public Act No. 170 of 2016 states: 
“Beginning in the 2016-2017 school year, the board of a school district or board of directors of a public 
school academy shall ensure that the school district’s or public school academy’s social studies curriculum 
for grades 8 to 12 includes age- and grade-appropriate instruction about genocide, including, but not 
limited to, the Holocaust and the Armenian Genocide. The legislature recommends a combined total of 6 
hours of this instruction during grades 8 to 12.” 

Careful attention, review, and revision work was conducted to ensure that the mandate of Public Act 
No. 170 of 2016 was met with the revisions to the Michigan K-12 Standards for Social Studies. The law 
also states that genocide instruction may take place over time, between grade levels, and across classes 
and disciplines. A student may read a compelling novel such as Night by Elie Wiesel and learn about the 
+RORFDXVW�LQ�ERWK�WKH�FRQWH[W�RI�WKHLU�(QJOLVK�/DQJXDJH�$UWV�FODVV�DQG�HLWKHU�WKHLU�KLJK�VFKRRO�:RUOG�
+LVWRU\�DQG�*HRJUDSK\�&RXUVH��+6�:+*���������������RU�WKHLU�KLJK�VFKRRO�8QLWHG�6WDWHV�+LVWRU\�DQG�
*HRJUDSK\�FRXUVH��+6�86���������$�VWXGHQW�PD\�DOVR�VWXG\�WKH�$UPHQLDQ�*HQRFLGH�LQ�ERWK�FRXUVHV��ZLWK�
complementary social studies instruction found in HS-WHG 7.2.1 and 7.2.6. 

2SSRUWXQLWLHV�WR�PHHW�WKH�UHTXLUHPHQW�RI�WKLV�ODZ�H[LVW�ERWK�ZLWKLQ�WKH�FRQ¿QHV�RI�WKH�UHYLVHG�0LFKLJDQ�
K-12 Standards for Social Studies and beyond the boundaries of the social studies classroom. 
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THE ARC OF INQUIRY:  GRADES 9-12 

Dimension 1:  Central to a rich social studies experience is the capability for developing questions that can frame 
and advance an inquiry. Those questions come in two forms: compelling and supporting questions. 

Individually and collaboratively, students construct compelling questions and: 

• H[SODLQ�KRZ�D�TXHVWLRQ�UHÀHFWV�DQ�HQGXULQJ�LVVXH�LQ�WKH�¿HOG��

• explain points of agreement and disagreement experts have about interpretations and applications of 
disciplinary concepts and ideas associated with a compelling question. 

• explain points of agreement and disagreement experts have about interpretations and applications of 
disciplinary concepts and ideas associated with a supporting question. 

• explain how supporting questions contribute to an inquiry and how, through engaging source work, new 
compelling and supporting questions emerge. 

Dimension 2:  The four disciplines within social studies provide the intellectual context for studying how 
humans have interacted with each other and with the environment over time. Each of these disciplines — civics, 
economics, geography, and history — offers a unique way of thinking and organizing knowledge as well as 
systems for verifying knowledge. Dimension 2 focuses on the disciplinary concepts and tools students need to 
XQGHUVWDQG�DQG�DSSO\�DV�WKH\�VWXG\�WKH�VSHFL¿F�FRQWHQW�GHVFULEHG�LQ�0LFKLJDQ¶V�VWDWH�VWDQGDUGV���

Dimension 3:  Dimension 3 includes the skills students need to analyze information and come to conclusions in 
an inquiry. These skills focus on gathering and evaluating sources, and then developing claims and using evidence 
to support these claims. 

Individually and collaboratively, students: 

• gather relevant information from multiple sources representing a wide range of views while using the 
origin, authority, structure, context, and corroborative value of the sources to guide the selection. 

• evaluate the credibility of a source by examining how experts value the source. 

• identify evidence that draws information directly and substantively from multiple sources to detect 
inconsistencies in evidence in order to revise or strengthen claims. 

• UH¿QH�FODLPV�DQG�FRXQWHUFODLPV��DWWHQGLQJ�WR�SUHFLVLRQ��VLJQL¿FDQFH��DQG�NQRZOHGJH�FRQYH\HG�WKURXJK�WKH�
claim while pointing out the strengths and limitations of both. 

Dimension 4:  Students should construct and communicate claims for a variety of purposes and audiences. 
These audiences may range from the school classroom to the larger public community. 

Individually and collaboratively, students: 

• construct arguments using precise and knowledgeable claims, with evidence from multiple sources, while 
acknowledging counterclaims and evidentiary weaknesses. 

• FRQVWUXFW�H[SODQDWLRQV�XVLQJ�VRXQG�UHDVRQLQJ��FRUUHFW�VHTXHQFH��OLQHDU�RU�QRQ�OLQHDU���H[DPSOHV��DQG�
GHWDLOV�ZLWK�VLJQL¿FDQW�DQG�SHUWLQHQW�LQIRUPDWLRQ�DQG�GDWD��ZKLOH�DFNQRZOHGJLQJ�WKH�VWUHQJWKV�DQG�
ZHDNQHVVHV�RI�WKH�H[SODQDWLRQ�JLYHQ�LWV�SXUSRVH��H�J���FDXVH�DQG�HIIHFW��FKURQRORJLFDO��SURFHGXUDO��
technical). 

• present adaptations of arguments and explanations that feature evocative ideas and perspectives on 
issues and topics to reach a range of audiences and venues outside the classroom using print and 
RUDO�WHFKQRORJLHV��H�J���SRVWHUV��HVVD\V��OHWWHUV��GHEDWHV��VSHHFKHV��UHSRUWV��DQG�PDSV��DQG�GLJLWDO�
WHFKQRORJLHV��H�J���,QWHUQHW��VRFLDO�PHGLD��DQG�GLJLWDO�GRFXPHQWDU\�� 

• critique the use of claims and evidence in arguments for credibility. 

• critique the use of the reasoning, sequencing, and supporting details of explanations. 

• use disciplinary and interdisciplinary lenses to understand the characteristics and causes of local, regional, 
and global problems; instances of such problems in multiple contexts; and challenges and opportunities 
faced by those trying to address these problems over time and place. 

• assess options for individual and collective action to address local, regional, and global problems by 
HQJDJLQJ�LQ�VHOI�UHÀHFWLRQ��VWUDWHJ\�LGHQWL¿FDWLRQ��DQG�FRPSOH[�FDXVDO�UHDVRQLQJ� 

• apply a range of deliberative and democratic strategies and procedures to make decisions and take action 
in their classrooms, schools, and out-of-school civic contexts. 
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SOCIAL STUDIES PROCESS AND SKILLS STANDARDS: HIGH SCHOOL 

P1 READING AND COMMUNICATION – READ AND COMMUNICATE EFFECTIVELY 
P1.1 Use appropriate strategies to read and analyze social science tables, graphs, graphics, maps, and 
texts. 

P1.2 Interpret primary and secondary source documents for point of view, context, bias, and frame of 
reference or perspective. 

P1.3 Explain points of agreement and disagreement experts have about the interpretation of sources 
and the application of disciplinary concepts. 

P1.4 Express social science ideas clearly in written, spoken, and graphic forms. 

P1.5 Construct and present an argument supported with evidence. 

P2 INQUIRY, RESEARCH, AND ANALYSIS 
P2.1 Apply methods of inquiry, including asking and answering compelling and supporting questions, to 
investigate social science problems. 

P2.2 Evaluate data presented in social science tables, graphs, graphics, maps, and texts for credibility, 
considering the origin, authority, structure, and context of the information. 

3����.QRZ�KRZ�WR�¿QG��RUJDQL]H��HYDOXDWH��DQG�LQWHUSUHW�LQIRUPDWLRQ�IURP�D�YDULHW\�RI�FUHGLEOH�
sources. 

P2.4 Use relevant information from multiple credible sources representing a wide range of views 
considering the origin, authority, structure, and context to answer a compelling or supporting question. 

P3 PUBLIC DISCOURSE AND DECISION MAKING 
P3.1 Clearly state an issue as a question of public policy, gather and interpret information about that 
issue, analyze various perspectives, and generate and evaluate possible alternative resolutions. 

P3.2 Discuss public policy issues, by clarifying position, considering opposing views, and applying 
'HPRFUDWLF�9DOXHV�RU�&RQVWLWXWLRQDO�3ULQFLSOHV�WR�GHYHORS�DQG�UH¿QH�FODLPV��

3����&RQVWUXFW�FODLPV�DQG�UH¿QH�FRXQWHU�FODLPV�WKDW�H[SUHVV�DQG�MXVWLI\�GHFLVLRQV�RQ�SXEOLF�SROLF\�
issues. 

P3.4 Critique the use of reasoning, sequence, and supporting details in creating a claim and the 
subsequent evidence used to support a claim for credibility. 

P4 CIVIC PARTICIPATION 
P4.1 Act within the rule of law and hold others to the same standard. 

P4.2 Assess options for individual and collective action to advance views on matters of public policy 
and to address local, regional, or global problems. 

P4.3 Plan, conduct, and evaluate the effectiveness of activities intended to advance views on matters 
of public policy and to address local, regional, or global problems. 
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MICHIGAN’S GRADE LEVEL CONTENT EXPECTATIONS FOR 
SOCIAL STUDIES (9-12) 

High School Social Studies Overview Chart 

World History  
and Geography 

U.S.History and 
Geography 

Civics Economics 

&RXUVH�&UHGLW�)RFXV &RXUVH�&UHGLW�)RFXV &RXUVH�&UHGLW�)RFXV &RXUVH�&UHGLW�)RFXV 

F1 World Historical and Historical and Geographical Civics Knowledge Economics Knowledge 
Geographical Inquiry and 
Literacy Practices 

Global Analysis of World 

Knowledge and Perspective 

Historical and Geographical 
Analysis and Interpretation 

Intellectual Skills 

Participatory Skills 

Intellectual Skills 

Economic Literacy 

History Eras 4-7 from Two 
Perspectives: Global and 
Interregional 

W4  WHG - Era 4 

Expanding and 
,QWHQVL¿HG�+HPLVSKHULF�

Thematic Analysis of U.S. 
History Eras 6-9 

F Foundations 
USHG ERAS 1-5 

U6 USHG - Era 6 

Civics Dispositions 

C1 Philosophical 
Foundations of 
Civic Society and  
Government 

C2 Origins and Foundations 

E1 The Market Economy 

E2 The National Economy 

E3 International Economy 

Interactions, 300-1500 The Development of an of Civic Society and 
CE Industrial, Urban, and Government 

W5 WHG - Era 5 

The Emergence of the 
First Global Age, 

Global United States, 
1870-1930 

U7 USHG - Era 7

C3   Structure and Function 
of Governments in the 
United States 

15th-18th Centuries       The Great Depression C4   Rights and Liberties in 

W6 WHG - Era 6 and World War II, 
1920-1945 

the United States of 
America 

An Age of Global 
Revolutions, 
18th Century-1914 

W7 WHG - Era 7 

U8 USHG - Era 8 

Post-World War II United 
States, 
1945-1989 

C5   The United States of 
America and World 
Affairs 

C6   Citizenship and Civic 
Global Crisis and 
Achievement, U9 USHG - Era 9 Participation in the 

United States of 
1900-Present America in a New America 

Global Issues Global Age, 
1980-Present 

Sample World History and Geography Compelling and Supporting Question 

HSWHG Have 
increased 

migration and 
cross-cultural 
interactions 

made 
humans more 
connected? 

1)  What were the social, political, economic, and cultural motives for imperialism 
in the 19th century? 

2)  Why were European powers able to spread imperialism through Africa, the 
Middle East, and Asia so quickly? 

����+RZ�GLG�QDWLYH�SHRSOH�UHVSRQG�WR�DQG�RU�UHVLVW�LPSHULDOLVP" 

4)  What were long-term social, political, economic, and cultural consequences of 
imperialism? 

Standards Connection: 5.1.1, 5.1.2, 5.2.1, 5.2.2, 5.2.3, 6.2.1, 6.2.4 
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ECONOMICS 

Understanding economics — often referred to as economic literacy — is becoming essential for citizens 
in our national and increasingly interconnected world economy. Productive members of society must be 
able to identify, analyze, and evaluate the causes and consequences of individual economic decisions 
and public policy, including issues raised by constraints imposed by scarcity, how economies and 
PDUNHWV�ZRUN��DQG�WKH�EHQH¿WV�DQG�FRVWV�RI�HFRQRPLF�LQWHUDFWLRQ�DQG�LQWHUGHSHQGHQFH��6XFK�OLWHUDF\�
includes analysis, reasoning, problem solving, and decision making that helps people function as 
consumers, producers, savers, investors, and responsible citizens. 

Students who meet the expectations will understand how economies function and how to apply the 
concepts and principles of economics to their lives as individuals and as citizens. Understanding and 
applying these concepts and principles should help students make sense of daily events and enable 
them to analyze, investigate, and develop reasoned thinking about economic challenges and public 
SROLFLHV��7R�FLWH�WKH�³*RDOV�������(GXFDWH�$PHULFD�$FW´�RI�������WKH�VWXG\�RI�HFRQRPLFV��DPRQJ�RWKHU�
subjects) should ensure that students learn to “use their minds well, so they may be prepared for 
responsible citizenship, further learning, and productive employment in our Nation’s modern economy.” 

The economics content is necessary for the understanding and the analysis of a wide variety of 
DSSOLFDWLRQV��LQFOXGLQJ�WKRVH�LQYROYLQJ�LQGLYLGXDO�DQG�KRXVHKROG�FKRLFHV��SHUVRQDO�¿QDQFH�LVVXHV��
business and entrepreneurial decisions, and public policy. Students analyze and study economic 
concepts and principles in three contextual areas: the individual and household context; a business 
context; and a government or public context. Their study is focused around four content areas: the 
Market Economy; the National Economy; the International Economy; and Personal Finance. 

Content in the Market Economy includes much of what is traditionally described as microeconomics. 
The core content focuses on the importance of scarcity and limited resources; the roles of economic 
institutions, such as legal systems, corporations, and labor unions in the market economy; the 
LQÀXHQFH�RI�SULFHV�DQG�VXSSOLHV�RQ�WKH�LQWHUDFWLRQ�RI�EX\HUV�DQG�VHOOHUV��DQG�WUDGH�RIIV�DQG�LQFHQWLYHV�
in people’s behavior. 

Content in the National Economy includes much of what is traditionally described as macroeconomics. 
The National Economy content area includes the concepts, terminology, and data used to identify 
DQG�GHVFULEH�LQÀDWLRQ��XQHPSOR\PHQW��RXWSXW��DQG�JURZWK��WKH�IDFWRUV�WKDW�FDXVH�FKDQJHV�LQ�
those conditions; the role of money and interest rates in an economy; and the mechanics and the 
DSSURSULDWH�XVHV�RI�)HGHUDO�5HVHUYH�PRQHWDU\�SROLFLHV�DQG�IHGHUDO�JRYHUQPHQW�¿VFDO�SROLFLHV��

Content in the International Economy includes the reasons for individuals and businesses to specialize 
and trade; the rationale for specialization and trade across international borders; and the comparison 
RI�WKH�EHQH¿WV�DQG�FRVWV�RI�WKDW�VSHFLDOL]DWLRQ�DQG�UHVXOWLQJ�WUDGH�IRU�FRQVXPHUV��SURGXFHUV��DQG�
governments. 

&RQWHQW�LQ�3HUVRQDO�)LQDQFH�LQFOXGHV�WKH�UROH�RI�HFRQRPLF�FRQFHSWV�LQ�XQGHUVWDQGLQJ�SHUVRQDO�¿QDQFH�
LVVXHV�DQG�LQ�FUHDWLQJ�SHUVRQDO�¿QDQFH�VWUDWHJLHV� 
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USING THE ECONOMICS HSCE: THINGS TO REMEMBER 
There are a number of important considerations for teachers to keep in mind as they use these Economics 
expectations to plan instruction. It is important to remember that the expectation content described in this 
document: 

USES ECONOMICS THINKING 

All of the expectations require students to think – analyze, synthesize, evaluate, compare, contrast, argue – 
using economics habits of mind. In meeting the expectations, students will use such thinking to analyze and 
interpret information in developing their understanding. These expectations are not intended to stress memory 
RYHU�PHDQLQJ��RU�FRYHUDJH�RYHU�XQGHUVWDQGLQJ��:KLOH�NQRZOHGJH�RI�QDPHV�DQG�GH¿QLWLRQV�LV�HVVHQWLDO�IRU�
economics study, high-quality teaching and learning demand a great deal more than just the mastery of discrete 
collections of facts or terms. 

REQUIRES ACTIVE ECONOMIC INQUIRY 

In using economics concepts and habits of mind, students should engage in active, disciplined inquiry, analysis, 
and argumentation. Learning involves purposeful investigations within a community that has established 
goals, standards, criteria, and procedures for study. It entails learning how to read, write, and use economics 
to understand and participate in the world around us. This calls upon students to frame important economic 
problems and questions; to locate and analyze appropriate evidence and data; and to apply economic concepts 
and principles to build reasoned and evidenced-based interpretations, arguments, or decisions. In short, 
economics should provide Michigan students with the kind of reason and informed decision making that will 
enable them to function effectively both in their personal lives and as citizens and participants in an increasingly 
connected world economy. 

REPRESENTS CONTENT EXPECTATIONS AND NOT PEDAGOGICAL ORGANIZATION 

This document lists content expectations for students. It does not establish suggested organization for teaching 
or learning this content. For example, this document is not presenting expectations in a suggested instructional 
sequence. The expectations do not represent single lessons, a day’s worth of instruction, or even a unit. 
Michigan teachers and curriculum coordinators can combine expectations to structure meaningful learning 
experiences for their students. For example, a teacher could use a compelling economic issue or problem to 
organize weeks of study, while coherently employing many content expectations. 

DIFFERENTIATES BETWEEN REQUIRED AND SUGGESTED CONTENT 

2Q�QXPHURXV�RFFDVLRQV��WKH�H[SHFWDWLRQV�ZLOO�LQFOXGH�H[DPSOHV�WR�KHOS�FODULI\�WHDFKDEOH�FRQWHQW��7KHVH�VSHFL¿F�
examples are suggestions. Educators may use other examples to meet the expectations or to guide instruction 
and the creation of local curriculum and resources. The examples are not required content but may appear in 
a prompt of an assessment question; however, the focus of a state summative assessment question will be the 
language and content of the expectation itself. 

Process and Skills 

7KH�6RFLDO�6WXGLHV�3URFHVV�DQG�6NLOOV�IRU�+LJK�6FKRRO�DUH�UHSHDWHG�LQ�HDFK�RI�WKH�FRXUVH�FUHGLW�VWDQGDUGV� 
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ECONOMICS 

The Market Economy 

• Relevance of limited resources. 
• How individuals and institutions make and evaluate 

decisions. 
• The role of incentives. 
• How buyers and sellers interact to create markets. 
• How these markets allocate resources. 
• The economic role of government in a market 

economy. 
• Evaluation of short-run and long-run decisions. 
• 7KH�FRPSDULVRQ�RI�EHQH¿WV�DQG�FRVWV�ZKHQ�PDNLQJ�

a decision. 
• The role of entrepreneurs. 
• Concepts – scarcity, choice, opportunity costs, 

VXSSO\�DQG�GHPDQG��SUR¿W��FRPSHWLWLRQ��LQFHQWLYHV��
individual incomes, marginal analysis, markets, 
market structures, elasticity, property rights, market 
and government failure. 

The National Economy 

• The data that describe the overall conditions in the 
U.S. economy. 

• The factors that cause changes in those conditions. 
• The role of money and interest rates in an economy. 
• The mechanics and appropriate use of Federal 

5HVHUYH�PRQHWDU\�DQG�IHGHUDO�JRYHUQPHQW�¿VFDO�
policies. 

• How economies use different systems of allocating 
JRRGV�DQG�VHUYLFHV�DQG�FRPSDULVRQ�RI�WKH�EHQH¿WV�
and costs of different methods. 

• The ways in which governments generate revenue 
and use it to supply goods and services. 

• The consequences of tax and spending policies to 
achieve macroeconomic goals. 

• &RQFHSWV�±�XQHPSOR\PHQW��LQÀDWLRQ��RXWSXW��
economic growth, money, gross domestic product 
�*'3���LQWHUHVW�UDWHV��

The International Economy 

• Reasons for individuals and businesses to specialize 
and trade, and the rationale for specialization and 
trade across international borders. 

• &RPSDULVRQ�RI�WKH�EHQH¿WV�DQG�FRVWV�RI�
specialization and resulting trade for consumers, 
producers, and governments. 

• Understanding that trade brings additional 
complications. 

• %HQH¿W�DQG�FRVW�FRPSDULVRQ�RI�SROLFLHV�WKDW�DOWHU�
trade barriers between nations. 

• The processes and consequences of exchange rate 
determination. 

• Concepts – voluntary exchange, specialization, 
interdependence, comparative advantage, imports 
DQG�H[SRUWV��DQG�EDUULHUV�WR�WUDGH��WDULIIV��TXRWDV�� 

Personal Finance 

• Concepts: earning income, buying goods and 
VHUYLFHV��VDYLQJ��XVLQJ�FUHGLW��¿QDQFLDO�LQYHVWLQJ��
protecting and insuring. 

Adapted from Economics Framework for the 2006 NAEP 

E1: The Market 
Economy 

E2: The National 
Economy 

E3: The 
International 
Economy 

E4: Personal 
Finance 

• Individual, Business, and 
Government Choices 

• Competitive Markets 
• Prices, Supply, and 

Demand 
• Role of Government 

• Understanding National 
Markets 

• Role of Government in 
the U.S. Economy 

• Economic Systems 
• Economic 

Interdependence – Trade 

• Decision Making 

Economics Knowledge 

• Understand the fundamental constraints 
imposed by limited resources, the resulting 
choices people have to make, and the 
trade-offs they face. 

• Understand how economies and markets 
work and how people function within them. 

• 8QGHUVWDQG�WKH�EHQH¿WV�DQG�FRVWV�RI�
economic interaction and interdependence 
among people and nations. 

Intellectual Skills 

• Economic reasoning. 
• Problem solving. 
• Decision making. 
• Analyzing real-life situations. 

Components of Economics Literacy 

• The ability to identify, analyze, and evaluate 
the consequences of individual decisions 
and public policy. 
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GENERAL SOCIAL SCIENCE KNOWLEDGE, PROCESSES, AND SKILLS 
P1 Reading and Communication 
P2 Inquiry, Research, and Analysis 
P3 Public Discourse and Decision Making 
P4 Civic Participation 

ECONOMICS SECONDARY CONTENT STATEMENT OUTLINE 

E1 – THE MARKET ECONOMY 

1.1 Individual and Business Decision Making 
1.2 Competitive Markets 
1.3 Prices, Supply, and Demand 
1.4 Government Impact on Households and Businesses 

E2 – THE NATIONAL ECONOMY 

2.1 Economic indicators in the Economy 
2.2 Role of Government in the U.S. Economy 

E3 – THE INTERNATIONAL ECONOMY 

3.1 Economic Systems 
3.2 Economic Interdependence – Trade 

E4 – PERSONAL FINANCE 

4.1 Decision Making 

Sample Economics Compelling and Supporting Question 

HS 
ECONOMICS 

Do taxes help 
or hurt U.S. 

citizens? 

1)  In what ways does the government of the United States collect taxes, and how 
is that money spent? 

2)  What are the seven different income tax brackets and four categories that U.S. 
FLWL]HQV�PXVW�¿OH�XQGHU�ZLWK�WKH�8QLWHG�6WDWHV�,QWHUQDO�5HYHQXH�6HUYLFH" 

3)  How do taxes affect people from different socio-economic backgrounds? 

Standards Connection: 1.4.3, 1.4.4, 4.1.1 
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ECONOMICS 

E1 The Market Economy 

1.1 Individual, Business, and Government Decision Making 

Individually and collaboratively, students will engage in planned inquiries to explain 
DQG�GHPRQVWUDWH�KRZ�LQGLYLGXDOV�FRQIURQW�VFDUFLW\��DQG�KRZ�PDUNHW�IRUFHV�LQÀXHQFH�KRZ�
they organize, produce, use, and allocate resources in its presence. 

1.1.1 Scarcity, Choice, Opportunity Costs, Incentives – using examples, explain 
how scarcity, choice, opportunity costs, and incentives affect decisions made by 
households, businesses, and governments. 

1.1.2 Entrepreneurship – analyze the risks and rewards of entrepreneurship and 
associate the functions of entrepreneurs with alleviating problems associated with 
scarcity. 

����� 0DUJLQDO�$QDO\VLV�±�ZHLJK�PDUJLQDO�EHQH¿WV�DQG�PDUJLQDO�FRVWV�LQ�GHFLVLRQ�
making. 

1.2 Competitive Markets 

Individually and collaboratively, students will engage in planned inquiries to analyze 
how the functions and constraints of business structures, the role of price in the market, 
and relationships of investment to productivity and growth, impact competitive markets. 

1.2.1 Institutions – describe the roles of various economic institutions and purpos-
es they serve in a market economy. 

Examples may include but are not limited to:  banks, labor unions, markets, 
FRUSRUDWLRQV��FR�RSHUDWLYHV��VROH�SURSULHWRUVKLSV��SDUWQHUVKLSV��DQG�QRW�IRU�SUR¿W�
organizations. 

1.2.2 Market Structures – identify the characteristics of perfect competition,mo-
nopolistic competition, oligopoly, and monopoly market structures. 

Examples may include but are not limited to:  number of producers, similarity of 
products, barriers to entry, control over prices. 

1.3 Prices, Supply, and Demand 

Compare how supply, demand, price, equilibrium, elasticity, and incentives affect the 
workings of a market. 
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1.3.1 Supply And Demand – use the laws of supply and demand to explain house-
hold and business behavior. 

Examples may include but are not limited to:  determinants of demand and de-
terminants of supply. 

1.3.2 Price, Equilibrium, Elasticity, and Incentives – analyze how prices change 
through the interaction of buyers and sellers in a market, including the role of sup-
SO\��GHPDQG��HTXLOLEULXP��DQG�HODVWLFLW\��DQG�H[SODLQ�KRZ�LQFHQWLYHV��PRQHWDU\�DQG�
non-monetary) affect choices of households and economic organizations. 

1.4 Role of Government in the Market 

Individually and collaboratively, students will engage in planned inquiries to describe 
the varied ways in which government impacts households and businesses through policy 
decisions, regulatory laws, and ordinances, as well as apply key economic elements to 
how governments and markets allocate resources differently and explain why these dif-
ferences matter in terms of growth and prosperity across the mass population. 

1.4.1 Public Policy and the Market – analyze the impact of a change in public policy 
on consumers, producers, workers, savers, and investors. 

Examples may include but are not limited to:  an increase in the minimum 
wage, a new tax policy, a change in interest rates, or price controls on the quantity 
of a good or service. 

1.4.2 Government and Consumers – analyze the role of government in protecting 
FRQVXPHUV�DQG�HQIRUFLQJ�FRQWUDFWV��LQFOXGLQJ�SURSHUW\�ULJKWV���DQG�H[SODLQ�KRZ�WKLV�
UROH�LQÀXHQFHV�WKH�LQFHQWLYHV��RU�GLVLQFHQWLYHV��IRU�SHRSOH�WR�SURGXFH�DQG�H[FKDQJH�
goods and services. 

1.4.3 Government Revenue and Services – analyze the ways in which local and 
state governments generate revenue and use that revenue to supply public services. 

1.4.4 Market Failure – explain the role for government in addressing both negative 
and positive externalities. 

Examples may include but are not limited to:  pollution, vaccinations, education, 
PHGLFDO�UHVHDUFK��JRYHUQPHQW�SULYDWH�SDUWQHUVKLSV� 

1.4.5 Consequences of Governmental Policy – assess the incentives for political 
leaders to implement policies that disperse costs widely over large groups of people 
DQG�EHQH¿W�VPDOO�DQG�SROLWLFDOO\�SRZHUIXO�JURXSV��

Examples may include but are not limited to:  subsidies, tariffs, import quotas. 

����� 3ULFH�&RQWUROV�±�DQDO\]H�WKH�LPSDFW�RI�SULFH�FHLOLQJV�DQG�SULFH�ÀRRUV�RQ�WKH�
quantity of a good or service supplied and demanded in a market. 
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E2 The National Economy of the United States of America 

2.1 Understanding National Markets 

Individually and collaboratively, students will engage in planned inquiries to explain why 
LQÀDWLRQ��XQHPSOR\PHQW��RXWSXW��DQG�JURZWK�LQ�SRWHQWLDO�RXWSXW�PDWWHU�WR�FRQVXPHUV�DQG 
producers, as well as associate stable money and interest rates with economic prosperity. 

����� &LUFXODU�)ORZ�DQG�WKH�1DWLRQDO�(FRQRP\�±�XVLQJ�WKH�FRQFHSW�RI�FLUFXODU�ÀRZ��
DQDO\]H�WKH�UROHV�RI�DQG�UHODWLRQVKLS�EHWZHHQ�KRXVHKROGV��EXVLQHVV�¿UPV��DQG�JRY-
ernment in the economy of the United States. 

2.1.2 Economic Indicators – using a number of indicators, such as gross domestic 
SURGXFW��*'3���SHU�FDSLWD�*'3��XQHPSOR\PHQW�UDWHV��DQG�FRQVXPHU�SULFH�LQGH[��DQD-
lyze the current and future state of an economy. 

2.2 Role of Government in the U.S. Economy 

Individually and collaboratively, students will engage in planned inquiries to analyze 
the role of government in the economy of the United States by identifying macroeco-
QRPLF�JRDOV��FRPSDULQJ�SHUVSHFWLYHV�RQ�JRYHUQPHQW�UROHV��DQDO\]LQJ�¿VFDO�DQG�PRQH-
tary policy, assessing the protective role of government, and describing the role of gov-
ernment as a producer and consumer of public goods and services. Students will also 
analyze how governmental decisions on taxation, spending, protections, and regulations 
impact macroeconomic goals. 

2.2.1 Government Involvement in the Economy – evaluate the three macroeco-
QRPLF�JRDOV�RI�DQ�HFRQRPLF�V\VWHP��VWDEOH�SULFHV��ORZ�XQHPSOR\PHQW��DQG�HFRQRPLF�
growth). 

2.2.2 Government Revenue and Services – evaluate the ways in which the feder-
al government generates revenue on consumption, income, and wealth, and uses 
that revenue to supply government services and public goods, and protect property 
rights. 

Examples may include but are not limited to:  parks and highways, national de-
fense, social security, Medicaid, Medicare. 

����� )LVFDO�3ROLF\�DQG�LWV�&RQVHTXHQFHV�±�DQDO\]H�WKH�FRQVHTXHQFHV��LQWHQGHG�
and unintended) of using various tax and spending policies to achieve macroeconom-
ic goals of stable prices, low unemployment, and economic growth. 

2.2.4 Federal Reserve and Monetary Policy – explain the roles and responsibilities 
RI�WKH�)HGHUDO�5HVHUYH�V\VWHP�DQG�FRPSDUH�DQG�FRQWUDVW�WKH�FRQVHTXHQFHV��LQWHQG-
ed and unintended) of different monetary policy actions of the Federal Reserve Board 
as a means to achieve macroeconomic goals of stable prices, low unemployment, 
and economic growth. 
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E3 The International Economy 

3.1 Economic Systems 

Individually and collaboratively, students will engage in planned inquiries to explain 
how different economic systems, including free market, command, and mixed systems, 
coordinate and facilitate the exchange, production, distribution, and consumption of 
goods and services. 

3.1.1 Developing Nations – assess how factors such as availability of natural re-
sources, investments in human and physical capital, technical assistance, public 
attitudes and beliefs, property rights, and free trade can affect economic growth in 
developing nations. 

3.1.2 International Organizations and the World Economy – evaluate the diverse 
impact of trade policies of the World Trade Organization, World Bank, or International 
Monetary Fund on developing economies of Africa, Central America, or Asia, and on 
the developed economies of the United States and Western Europe. 

3.1.3 Comparing Economic Systems – compare and contrast the characteristics, 
advantages, and disadvantages of traditional, command, market, and mixed eco-
nomic systems. 

Examples may include but are not limited to:  *'3��LQÀDWLRQ��XQHPSOR\PHQW� 

3.1.4 Impact of Transitional Economies – analyze the impact of transitional econ-
omies, such as in China and India, on the global economy in general and the Ameri-
can economy in particular. 

3.2 Economic Interdependence – Trade 

Individually and collaboratively, students will engage in planned inquiries to describe 
how trade generates economic development and interdependence, and analyze the ben-
H¿WV�and costs for individuals, producers, and governments. 

3.2.1 Absolute and Comparative Advantage – use the concepts of absolute and 
comparative advantages to explain why goods and services are produced in one na-
tion or locale versus another. 

3.2.2 Domestic Activity and World Trade – assess the impact of trade policies, 
monetary policy, exchange rates, and interest rates on domestic activity and world 
trade. 

Examples may include but are not limited to:  tariffs, quotas, export subsidies, 
product standards, other barriers. 

3.2.3 Exchange Rate and World Trade – analyze the effects on trade from a change 
in an exchange rate between two currencies. 

3.2.4 The Global Economy and the Marketplace – analyze and describe how the 
global economy has changed the interaction of buyers and sellers. 
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E4 Personal Finance 

4.1 Decision Making 

  Individually and collaboratively, students will engage in planned inquiries to describe 
and demonstrate how the economic forces of scarcity and opportunity costs impact indi-
vidual and household choices. 

4.1.1 Earning Income – conduct research regarding potential income and employ-
HH�EHQH¿W�SDFNDJHV��QRQ�LQFRPH�IDFWRUV�WKDW�PD\�LQÀXHQFH�FDUHHU�FKRLFH��EHQH¿WV�
and costs of obtaining the necessary education or technical skills, taxes a person is 
likely to pay, and other possible sources of income. 

Examples may include but are not limited to:  interest, dividends, capital appre-
ciation, income support from the government, social security. 

4.1.2 Buying Goods And Services – describe the factors that consumers may con-
VLGHU�ZKHQ�SXUFKDVLQJ�D�JRRG�RU�VHUYLFH��LQFOXGLQJ�WKH�FRVWV��EHQH¿WV��DQG�WKH�UROH�
of government in obtaining the information. 

4.1.3 Saving – identify the incentives people have to set aside income for future 
FRQVXPSWLRQ��DQG�HYDOXDWH�WKH�LPSDFW�RI�WLPH��LQWHUHVW�UDWHV��DQG�LQÀDWLRQ�XSRQ�WKH�
value of savings. 

����� 8VLQJ�&UHGLW�±�HYDOXDWH�WKH�EHQH¿WV��FRVWV��DQG�SRWHQWLDO�LPSDFWV�RI�XVLQJ�
credit to purchase goods and services. 

����� )LQDQFLDO�,QYHVWLQJ�±�DQDO\]H�WKH�ULVNV��H[SHFWHG�UDWH�RI�UHWXUQ��WD[�EHQH¿WV��
LPSDFW�RI�LQÀDWLRQ��UROH�RI�JRYHUQPHQW�DJHQFLHV��DQG�LPSRUWDQFH�RI�GLYHUVL¿FDWLRQ�
ZKHQ�LQYHVWLQJ�LQ�¿QDQFLDO�DVVHWV� 

����� 3URWHFWLQJ�DQG�,QVXULQJ�±�DVVHVV�WKH�¿QDQFLDO�ULVN�RI�ORVW�LQFRPH��DVVHWV��
health, or identity, and determine if a person should accept the risk exposure, reduce 
risk, or transfer the risk to others by paying a fee now to avoid the possibility of a 
larger loss later. 
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